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Abstract - Sigmund  Freud  considers  that  personality  comprises  three  major subsystems   that  interact  and
control  human behaviour, Id  Ego, Superego.  Sigmund Freud detected a series of consistent themes that were
nothing but expressions of unconscious fears or desires, themes similar to those seen in the analysis of dreams or
childhood memories. Sigmund Freud, as he is well known, placed great importance on becoming the personality of
the first years of his life. Mostly, he spoke about the fact that the first five years of  life  are  those  responsible  for
establishing  the  psycho-behavioural  base  and  for  constituting the  individual unconscious.
Keywords :  personality; psychoanalytic;  ego;  dynamics;  development;  stages;  ego; id; superego; unconscious.

Sigmund Freud's Psychoanalytical Theory
of Personality

Introduction - What is Personality?
The study of personality has a long history. From the

ideas of philosophers such as Galen (second century AD),
who believed our personalities are influenced by the
presence of bodily fluids, having moved to contemporary
psychologists, some psychologists focus on internal
characteristics, such as traits or instincts, while others
consider external factors in the environment, as prominent
in influencing the ways we behave and therefore our
personalities.

Personality is a concept used in day to day life to define
the character of a person. It is often seen as a constant
part of their makeup. A general approach to the study of
personality might include the use of everyday language to
identify certain characteristics. For example an individual
might be defined as very outgoing and self-confident, easily
able to cope up with people and situations. Or they might
be described as shy and withdrawn, finding it difficult to
interact socially. A person might be praised for their wit and
charm, or they may have aversion for their sternness and
aloofness. These ways of describing people are commonly
employed in western cultures.

The word personality has been derived from the Latin
word persona-the mask used by actors to represent
characters in Graeco-Roman theatre play. As the character
changed, the mask of the actor also changed. So, this
means that the word personality refers to our ever-changing
persona to some extent. Our behaviour is not always stable
or predictable. Sometimes, our behaviour is predictable,
sometimes we behave quite differently in a familiar situation,
and sometimes we behave in a completely unpredictable
manner. Owing to our ever changing yet stable behaviour,

Sachin Sharma *

*Research Scholar (English) University of Rajasthan, Jaipur (Raj.) & Assist ant Professor (English) Rajiv
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there is a widespread debate over the concept of personality.
Thus, it may be said that personality is an individual’s unique
and relatively stable patterns of behaviour, thoughts, and
emotions.
Objectives of the Psychoanalytic Theory of Personality:
Objectives of the psychoanalytic theory of personality are
to study various traits of the personality in light of the Freud’s
Psychoanalysis. The theory tries to answer the unanswered
questions behind the personality of human beings and tries
to predict how he/she will behave in a particular situation
on a particular time.All psychoanalytic approaches to the
study of personality (psychodynamic approaches) are
derived from the work of Sigmund Freud. These consist of
the work of theorists such as Erik Erikson , Carl Jung, Adolf
Adler, Melanie Klein and Anna Freud. Their work is based
on the idea that our behaviour or our personality is shaped
and controlled by dynamic driving inner forces. These forces
include our instincts, needs, desires and morals.

They are shaped by our past experiences, and are in
a state of continual conflict with each other. It used to be
assumed that human behaviour is determined by rational
thoughts that the individual is consciously aware of. For
example, if a person behaves aggressively he/she should
be aware of the reasons why he/she is behaving in that
way, and be able to explain them. Or, if he/she feels sad
and spends time moping around the house, there would be
a logical reason behind it. However Freud opposed this
belief, claiming that the reasons for our behaviour are
seldom consciously available to us, and are often irrational.
A person may feel angry or sad and has no explanation for
why he/she feels this way.

Freud also believed that the forces of the unconscious
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mind find modes of expression in the patterns of behaviour
and attitudes for which human beings have no rational
explanation. To the psychoanalyst this reveals evidence of
unresolved life experiences, which at the time they occurred
human beings may have found traumatic, and so repressed
them. These beliefs laid the foundations for the subsequent
development of psychoanalytic theories.
Freud’ s Psychoanalytic Theory: Sigmund Freud (1856–
1939) was trained as a doctor in Vienna where he
specialised in neurological disorders (disorders of the
nervous system). He worked under the direction of
physiologist Ernst Wilhelm von Brucke. In 1874, Brucke
proposed that the human organism is a dynamic system
that can be explained with the same laws that apply to
physics and chemistry. In other words the behaviour of
humans could be explained by predetermined laws, a
concept we call determinism. This was to have a profound
impact on Freud’s thoughts and, later, the development of
his personality theory.

A further influence on Freud’s thoughts arose from the
the famous German physicist Helmholtz, who had
formulated a law concerning the conservation of energy.
He stated that energy (like mass) cannot be destroyed, but
only transformed. Freud applied these two principles to his
explanation of personality. He stated that personality is a
dynamic system that works to laws and principles. The
energy produced by this system, which may be in the form
of aggression or desire etc., cannot just disappear, but must
find a release through some action of the person. For
example, the energy could be released in a positive way
through taking up a sport.

So, sticking to the idea that personality is dynamic and
produces energy, Freud began to search for a psychological
explanation of personality. The answer became clearer to
Freud while treating patients with neurological problems.
He began to suspect that many symptoms, such as hysteria,
had no underlying physical basis, even though they were
experienced by the patient as if they had. He had to find a
treatment for his patients that took into account the lack of
a physical explanation, and a psychological theory to explain
it all.

A final impact on Freud came from the French
neurologist Charcot, who was investigating the use of
hypnosis with patients suffering from hysteria. Freud started
to work with him, and initially felt that this treatment was
the answer. However, he later discovered that hypnosis was
not enough to cure his patients, many of whom began to
suffer from heightened symptoms after treatment. This
inspired him to develop new types of treatment such as the
technique of free association, whereby the patient is
encouraged to say the first word that comes into his or her
head, following a word given by the therapist. Freud believed
that this method tapped into the unconscious mind of the
patient without the use of hypnosis. The use of free
association proved to be highly successful and has

continued to be one of the core treatments offered by
psychoanalysts today.
The conscious, preconscious and unconscious mind:
Freud’s understanding of personality arose from all of the
influences mentioned above, but before going on to discuss
his actual theory of personality, it is important to note how
he saw the individual mind.

Freud defined the conscious mind as that which a
person is aware of every day. For example, how he/she
feels, what he/she perceives and thinks about, their current
memories and their fantasies. Working alongside the
conscious mind is what Freud called the preconscious,
which consists of any thoughts that we can easily make
conscious. For example, in the preconscious could be found
the memories of past events, recollections of how things
work, or recognition of people or places etc. However,
according to Freud, these two levels of the human mind
(the conscious and the preconscious) cover extremely small
space in comparison with the unconscious.

The unconscious is supposed to take up a huge part
of our psyche, and contains all the things that cannot easily
be accessed to awareness. This would include things like
drives and instincts, for example the drive to obtain food or
the instinctual physical need. Also contained in the
unconscious would be memories and emotions that are
too painful for us to make conscious. These could be
traumatic and painful events that a person has experienced
personally, or perhaps disturbing scenes he/she may have
witnessed. The memories of such occurrences and
incidences would cause us distress and so to protect our
psyche (our minds) from such trauma, according to Freud
we suppress these memories deep in our unconscious
mind. He/she no longer remembers the event itself, even
though it is still part of our memory: he/she has made it
inaccessible to the conscious mind. In the short term this
is a good way of protecting personality.
Freud’ s Personality Theory: The human mind and how
Freud believed it worked has been discussed. The
personality actually consists of three theories. The first
focuses on how a person conducts himself/herself
throughout his/her lives and concerns three major parts,
the id, ego and superego. The second theory focuses on
the idea of defence mechanisms that Freud believed a
person uses to stop himself/herself feeling too much anxiety
or guilt. The third theory is what Freud called the
psychosexual stages and maps our sexual development
from infancy, through childhood and into adulthood.

According to Freudian theory a very important part of
the human organism is the nervous system, which is highly
sensitive to the needs of the organism. In a human infant
the nervous system is linked to what Freud calls the id which
works to fulfil the needs of the infant. The id translates the
infant’s needs into instincts or drives or wishes. This
process, from need to drive, is known as the primary
process (Freud 1976).
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The id works on the basis of the pleasure principle, which
is to seek out pleasure and avoid pain. In fulfilling the needs
of the infant the id can bring about satisfaction, and therefore
pleasure. A further point to note is that the id requires
immediate fulfilment of needs. An example of this in action
is a screaming infant that wants to be fed. The infant has
no concept of social restrictions or that it may have to wait
a while, it wants to be fed immediately.

The ego comes about as the infant begins to adapt to
the outside world. This happens when the conscious part
of the mind, which is linked to reality through the senses,
begins to search for ways of satisfying the needs of the id,
this is known as the secondary process. Unlike the id, the
ego operates on the reality principle. This means that
although it will attempt to satisfy the needs of the infant, it
will only do so realistically. In other words ego works
practically.

For example, the fulfilment of the need for food would
be postponed until the appropriate time and place. The ego
will always take into account social restrictions and practical
realities. In this way the ego can be thought of as the
manager of the personality as it attempts to balance the
needs/desires of the id and the realities of the world outside.
The third part of Freud’s personality theory concerns the
superego, which can be thought of as the individual’s
internal moral code. This part of the personality does not
emerge until the child is approximately 4–6 years old. The
superego is formed from the moral sanctions and inhibitions
that have been internalised by the child due to the
intervention of the ego operating through the reality principle
in its attempt to satisfy the needs of the id.
There are two aspects to the superego: one is the
conscience and the other the ego ideal.
Conscience: This part of the superego is concerned with
what is wrong or bad. It internalises punishments and
warnings in order to censor immoral impulses from the id
and so avoid punishment.
Ego ideal: Here the concern is focused on what is right
and good. The ego ideal represents the type of behaviour
that will be rewarded, that is seen as positive and that should
be encouraged. Together the conscience and ego ideal
communicate their needs to the ego with feelings like shame
and guilt in terms of the conscience, or pride and self-
respect in terms of the ego ideal. And in this way help shape
the behaviour of the individual
Symbolic represent ation of id/ego/superego : Freud
assumed that the three main components of the personality,
the id, the ego and the superego, are in constant conflict
with each other. The id continues to demand instant
fulfilment of needs and desires, while the superego
constantly thwarts these needs by setting high moral
standards. The ego has the job of balancing the demands
of these two opposing forces along with the external
demands of society. Any unresolved conflict caused by this
dynamic flux results in anxiety for the individual, which can

manifest itself in dreams or as neurotic behaviour. In order
to explain how we cope with this anxiety Freud put forward
a further theory concerning defence mechanisms.
Defence mechanisms : As it has been discussed, the ego
has the job of balancing the needs and desires of the id
and the superego. At times this can be a difficult and anxiety-
provoking job, as the ego has to work extremely hard to
keep everything under control or else risk being
overwhelmed by it all. When this becomes too difficult the
ego must protect itself from too much anxiety, and does so
by blocking or distorting the flood of impulses from the id
and superego and turning them into something more
acceptable. Freud called these ego defence mechanisms
and they are brought about in three ways:
1.Moral conflict : the ego versus the superego. For example
the impulse to do something that the superego would find
morally wrong, e.g. telling lies, commiting a crime,
2. Neurotic conflict : the ego versus the id. Here the ego is
in fear of being overwhelmed by strong id impulses and
may lose control. An example would be losing your temper
or your rationality.
3. Realistic conflict : the ego versus reality. For example
when the person is faced with a situation that provokes
feelings of fear, e.g. threats of violence, abuse etc.When
one of the above reactions is experienced by the ego it will
react by employing a defence mechanism. There are many
different strategies or mechanisms the ego can employ and
although Freud put forward quite a few, others have been
discovered and added to the list by his daughter Anna Freud.
The following are the most commonly cited:
Repression: According to Freud this is the most basic
defence mechanism and is employed most often. Labelled
‘motivated forgetting’ by Anna Freud, repression means that
the ego compels the impulse or memory out of conscious
awareness and into the unconscious so the individual is
unable to recall the threatening situation, person or event.
As stated by Anna Freud (1936): ‘The essence of repression
lies simply in the function of rejecting and keeping
something out of consciousness’.
Denial: This is where the ego blocks from conscious
awareness external events that are too painful or too difficult
to handle. An example may be that the individual suddenly
discovers a physical abnormality but doesn’t do anything
about it, refusing to believe they may require medical
attention. They are in denial and therefore refuse to accept
reality.
Isolation: This defence mechanism is sometimes called
intellectualisation and means that in certain situations or
when recalling particular memories, a person will show no
emotion or feeling. They may recall painful events without
recalling the emotion that they felt at the time. An example
may be that a person recalls how they were abused as a
child, but acts as if it meant nothing to them.
Projection: This is when the ego cannot cope with
unacceptable id desires and so turns them into the desires
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of other people. An example could be of a person who often
feels angry and aggressive towards others, but continually
accuses others of being aggressive themselves. Or a
person may feel attracted to the husband or wife of a friend,
and, unable to accept these feelings, becomes increasingly
worried about the faithfulness of their own partner. To use
the defence mechanism of projection is to put onto others
feelings of your own which you’d rather not acknowledge.
Reaction formation: Anna Freud called this ‘believing the
opposite’, and it occurs when the ego changes an
unacceptable impulse into its opposite. For example, a child
feels anger towards its parent, but finding this feeling
unacceptable becomes overly concerned for the parent’s
welfare. Or a mother feels irritation and anger towards her
newborn infant but cannot accept that she could feel this
way and so reacts by becoming obsessed with being a good
parent.
Regression: This is where a person behaves in a way that
in the past may have brought about relief from an anxiety-
provoking situation. An example may be of an older child
reverting to sucking his or her thumb when another child is
born into the family. Or an adult may throw a tantrum if
things aren’t going the way he or she wants them to. These
are a few examples of the most common defence
mechanisms that Freud and others, such as Anna Freud,
have discussed.
The psychosexual st ages: The final part of Freud’s
personality theory concerns the sexual energy or libido of
the individual as they pass through various stages in their
life. Freud believed that sexual energy was the most important
motivating force throughout people’s lives (Freud 1977).

However sexual energy doesn’t just mean intercourse,
but refers to all pleasurable sensations felt with our bodies.
This could mean kissing, stroking, touching or even just
holding someone, as well as the more obvious sexual
encounters. Freud noted that at different times in our lives
we gain greatest pleasure from different parts of our bodies.
Later theorists called these areas erogenous zones. From
this observation Freud proposed five stages of
psychosexual development, so called because of the link
between sexuality and the mind. He believed that for young
infants the focus of sexual pleasure (and therefore the
infant’s erogenous zone) is the mouth. Initially this pleasure
is through sucking, especially at the breast. As the infant
grows older the erogenous zone expands to include the
anal area where the child derives most pleasure from the
power to hold onto or let go of, the faeces. At approximately
3 years old the child’s erogenous zone changes again, this
time the focus moving to the genitals. Pleasure is felt from
rubbing or stroking this area. Freud named this the phallic
stage, during which he believed that the child goes through
what he calls the Oedipal complex.

This is when the child is caught up in an emotional/
sexual struggle with its mother and father, which the child
must resolve if it is to successfully establish its own sexual

identity and avoid neurosis as an adult. This is one of the
most controversial of Freud’s ideas, and we will discuss
both the theory itself and an evaluation of it in detail later in
this chapter. The phallic stage continues until the child is
about 6 years old when they enter what Freud calls the
latency period, in which sexual pleasures are forgotten for
a while. Lastly, from puberty onwards the final stage, called
the genital stage, is reached, where sexual pleasure is
gained from adult sexual encounters.
           Each psychosexual stage brings with it psychological
challenges that the child must overcome. Freud believed
that if a child fails to negotiate any stage of psychosexual
development successfully then he or she will become
fixated at that particular stage.

When this happens the child (and eventually the adult)
will retain some of the characteristics of that stage. For
example, a child fixated at the oral stage will continue to
derive pleasure through the mouth, perhaps by sucking the
thumb throughout childhood.

As an adult that same child may take up smoking or
some other habit that entails putting something into the
mouth. According to Freud, if the fixation is severe, or if the
child has been subjected to any kind of sexual abuse, this
may result in neurosis as an adult. In fact, Freud stated
that all neurosis has its basis in childhood, and is linked to
any sexual activity that is experienced as negative by the
child, whether their involvement is passive or active (Freud
1977).
The following is a brief explanation of each stage of
psychosexual development:
Oral Stage (birth to 1 year): The personality is dominated
by the id, and sexual energy is centred on the mouth. The
task associated with this stage is weaning which must be
accomplished without too much anxiety if the child is to
negotiate the stage successfully and avoid fixation.
Anal st age (2–3 years): Here the focus of sexual energy
is on the anal region and consists of holding onto and letting
go of the faeces. Fixation occurs if potty training causes
anxiety, and manifests itself in the adult personality as
obsessiveness, meanness and often a preoccupation with
cleanliness.
Phallic st age (4–6 years): The genitals are the focus of
sexual energy, and successful negotiation of the Oedipal
complex leads to identification with the same sex parent
and the adoption of the moral standards and attitudes of
that parent which, along with the norms of society, form the
child’s superego. According to Freud, fixation at this stage
leads to adult neurosis.
Latency period (6–puberty): This is when sexual energy
lies dormant and learning takes over. The development of
the ego in terms of the child’s intellect, as well as social
skills, becomes the main focus.
Genit al st age (puberty): Sexual energy emerges once
more and true adult sexuality begins to develop with the
focus on sexual intercourse. This final stage represents
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the accumulation of all the other stages, which if negotiated
successfully, leads to a well-balanced and healthy sexual
adult.
The phallic st age: Of all the stages proposed by Freud
the most important in terms of personality development is
the phallic stage, which the child enters at around 4 years
of age. If this stage is successfully negotiated then the child
identifies with their gender role and acquires their superego.
Freud named the conflict that epitomises this stage the
Oedipal complex, from the ancient Greek god Oedipus who
inadvertently slept with his mother and killed his father. This
may give you some idea of the challenge that the child must
negotiate successfully in order to fulfil the requirements of
this particular stage.

Some theorists rightly feel that Freud ought to have
provided a separate explanation for the resolution of the
Oedipal complex in females. However, Freud’s knowledge
of some aspects of female sexuality, namely female
masturbation, was by his own admission, regretfully lacking.
Therefore, although he did discuss female sexuality (Freud
1933), and provide a description of the female’s resolution
of her own Oedipal complex, he was unable to analyse it in
as much detail as he was the male complex.

There has been some reference to the female complex
as the Electra complex (e.g. Jung 1913) but Freud himself
never used this term.
The Oedip al complex: The conflict facing the child in the
phallic stage of psychosexual development centres on the
penis. For boys, Freud believed that initially the child desired
his mother above all else, but was afraid of his father whom
he saw as a rival for his mother’s love. At about the same
time the boy also realises that whereas he has a penis, his
mother, and in fact all females, do not. The young boy has
no idea why females should not have a penis and can only
assume that it must have been removed. The boy links this
discovery with his father whom he feels may have been
the one to remove the female’s penis and therefore has
the power to castrate him. This is what Freud calls castration
fear and causes the boy to displace his sexual preferences
from his mother to other girls, while at the same time
identifying himself with the aggressor (his father) in an
attempt to more like him, and eventually to take on his role
as a male.

For girls the Oedipal complex takes place in a similar
way, except that when the girl becomes aware of her lack
of a penis she feels what Freud calls penis envy. She seeks
to rectify this by forging a strong attachment to her father
(who does have a penis), in order to gain a substitute for
her lack of penis, such as a baby. This is an unacceptable
state of affairs and so eventually the girl displaces her
affection for her father to other boys and identifies with her
mother, thereby internalising her role as a female in society
Evaluation: There have been a number of objections to
Freud’s theory of personality, but the two commonest

criticisms are:

1. The lack of empirical evidence to support his many
claims about the essence of who we are and what we
are about;

2 The fact that Freud’s theories cannot predict behaviour
but only explain it. For example, using Freud’s defence
mechanism of regression may explain why an older
child reverts to sucking their thumb, but would be
unable to predict that this would happen.

The following discussion looks at specific areas of Freudian
theory to highlight both strengths and weaknesses.
The unconscious mind: The idea that we repress
experiences that we find traumatic and that this then leads
us to manifest all sorts of personality disorders (from phobias
to psychosis) has caused a great deal of debate. Most
theorists today believe that the motivations and problems
attributed to the unconscious are much fewer than Freud
postulated. In fact, many theorists see no benefit in even
considering the concept of the unconscious. As pointed out
by Popper (1959), Freud’s theory of the unconscious mind
(including id impulses, defence mechanisms etc.) not only
cannot be supported, but also cannot be refuted, which
according to Popper is a serious violation of the scientific
method. However, Kline (1989) argues that although parts
of Freud’s theory (such as the unconscious mind) cannot be
proven or disproven, there are other aspects of the theory
that can. For example, most of the psychosexual stages of
development are based on observable behaviours. Kline
believes where possible this testing should be carried out in
a scientific and objective manner, endorsing Freud’s theories
with some credibility, and encouraging others to continue
investigating Freudian concepts.
The Oedip al complex: One of the most controversial
aspects of Freud’s theories is the idea that infants and young
children have sexual experiences and feel sexual pleasure.
Although, as we said earlier, this does not refer to adult
sexual pleasure (e.g. sexual intercourse), but to any form
of touching, stroking or simply holding that brings pleasure
to the child. According to Freud, the Oedipal complex is the
most important stage in the child’s psychosexual
development and influence on their adult personality, but
the evidence put forward that it even exists is very thin on
the ground. For example, as noted by Stevens (1995), Freud
used his own retrospective thinking, along with case studies
of adult patients suffering from neurosis, and just one case
study involving a child, to come up with a whole theory about
how children develop sexually. Also the one case study that
does involve a child— Little Hans (Freud 1922) (described
below)—does not in itself constitute objective evidence of
the theory of psychosexual development

This case study of a young boy called Hans is the main
piece of evidence Freud uses to illustrate his theory of
psychosexual stages and the Oedipal complex. Hans was
the child of parents who were great believers in Freud’s
theories, and as such applied these theories to their son’s
behaviour. The boy’s father analysed Hans’ behaviour from
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a Freudian perspective and communicated this analysis to
Freud in the form of letters. Of letters. Freud only ever met
Hans on a couple of occasions and his interpretation of
Hans’ behaviour was entirely based on the information
supplied to him by the boy’s father.
The following is some of the evidence Hans’ father sent to
Freud concerning Hans’ behaviour:

At approximately 3 years old Hans suddenly began to
have anxiety attacks. During one of these attacks Hans
told his father that he wanted to be ill in order to stay with
his mother and ‘coax’ (cuddle) with her. He also displayed
a fear of horses, in particular a white horse with a black
mouth and blinkers.

Hans began to show a ‘peculiarly lively interest in his
widdler (penis)’, an organ which Hans believed all animate
objects possessed. This interest led to his mother’s
threatening to ‘cut off his widdler’ if he didn’t stop playing
with it, when Hans was 3½ years old.

The birth of his sister led to signs of jealousy from Hans,
such as his wish that she would drown in the bath. Hans
began to have lots of different fantasies. One example
concerns two giraffes. One was small and crumpled while
the other was big. In the fantasy Hans held the small,
crumpled giraffe in his hand while the big one called out.
He then sat on the small one and the big one went away.
This fantasy was thought by Freud to relate to Hans’ parents:
the small giraffe being his mother and the big one his father.
Freud interpreted all of this ‘evidence’ as part of Hans’
psychosexual development and negotiation of the Oedipal
complex. The need to be with his mother illustrated the
beginning of Hans’ Oedipal complex. His fear of horses
was thought to represent Hans’ fear that his father might
castrate him (the black mouth of the horse was his father’s
moustache and the blinkers his father’s glasses). The death
wish towards his sister again represented the Oedipal need
to have his mother to himself. The various fantasies were
interpreted as symbolic of Hans’ repressed desires
concerning his sexual development.

Particularly the desire to get rid of his father, so that he
may have his mother to himself.
Typical criticisms of the case study of Little Hans include:
1. Freud had already devised his theory concerning the

Oedipal complex in his writings, Three Essays on the
Theory of Sexuality (1905), and simply interpreted the
behaviour of Hans to fit the theory. This is an example
of the explanatory rather than the predictive power of
the theory.

2. Freud met Hans on only a few occasions; most of the
interviewing of Hans was conducted by the little boy’s
father, an avid follower and believer of Freudian theory.
This again invalidates the data as not only can it be

assumed that the father will be biased in his accounts of
Hans’ behaviour, but also he could easily influence his son’s
behaviour in a way that fits the theory Freud’s interpretation
of Hans’ behaviour is only one of a number of logical

explanations that could account for it. The most notable
alternative explanations were later put forward by two
eminent psychoanalysts, Erich Fromm and John Bowlby.
Erich Fromm’ s explanation: Fromm (1970) points out that
the era in which Freud lived had an impact on his views
and also his theories. Although radically against bourgeois
society and all it stood for, especially in terms of how children
were treated (namely with strict discipline and restrictive
narrow views), Freud didn’t have the strength of his
convictions. He changed his original ‘seduction theory’
which positioned children as innocent victims of incest, and
replaced it with the Oedipal complex that saw children not
as victims but as perpetrators of their own sexuality. This
theory was much more likely to be accepted by society at
that time, as it fit in with current thinking rather than radically
opposing it. So, with the parents absolved of their incestuous
fantasies, any occurrences that pointed towards that very
thing were reinterpreted as the child’s desires and fantasies.
Fromm points out that Hans’ mother appeared to have many
fantasies concerning her small son, which were apparent
in her need to have him in bed with her and accompany her
to the toilet. Also during the therapy of little Hans the mother
threatened to ‘cut off his widdler’ if he didn’t stop messing
with it. Fromm believes that it was his mother that Little
Hans was afraid of due to her threats and fantasies and
not the father at all. In fact, as Fromm notes, Hans’
relationship with his father was warm and caring.
John Bowlby’ s explanation: Bowlby (1973), in agreement
with Fromm, states that Hans’ anxieties do indeed stem
from his mother. However, Bowlby believes it was the
mother’s threats to leave the family (which she would often
use as a threat to discipline Hans) that provoked the most
anxiety. Bowlby links this to his own attachment theory,
arguing that Hans is suffering from separation anxiety, rather
than anxieties caused by Oedipal desires as Freud stated.
Both of these alternative explanations of Hans’ anxieties
undermine the Oedipal theory, and therefore cast doubt on
the whole theory of psychosexual development.
Evaluation of defence mechanisms: There has been lots
of research into defence mechanisms as they are seen as
a part of Freud’s theory for which it may be possible to find
evidence. Wilkinson and Cargill (1955) carried out a study
whereby they related various fictional stories to an
experimental group. They found that those stories with an
Oedipal theme (therefore causing some anxiety) were less
well remembered than those without. This may provide
evidence for the defence mechanism of repression.
Levinger and Clark (1961) carried out a similar study using
words instead of stories. They related lists of words to
participants who were asked to respond to each word by
coming up with an associated word. They found that when
asked to recall their own response words, participants were
less likely to remember those words with an emotional
association than those that were neutral. This was taken to
indicate that the emotional words were being repressed
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due to their anxiety provoking status. However, although
both of these studies appear to provide evidence for the
defence mechanism of repression, they lack any real
emotion or real anxiety.According to Freud the individual
would have to experience anxiety in a very traumatic way
before the ego would employ the defence mechanism of
repression, making the above studies invalid.
Conclusion: In this research paper the various influences
have been described that led Freud to develop his theory
of personality. His ideas concerning the mind and
consciousness have been discussed, along with his belief
that the human organism is a dynamic force shaped by
inner needs and instincts. Freud’s theory of personality has
defined and explained the id, ego and superego. Freud’s
theory of psychosexual stages has focused particularly on
the phallic stage and the resolution of the Oedipal complex.
According to Freud this resolution is crucial if we are to
attain psychosexual health as adults. We have also looked
at Freud’s theory of defence mechanisms. Finally Freud’s
theoretical ideas, his theory of personality and defence
mechanisms have been discussed.
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Abstract - This comprehensive research paper delves into the profound journey of inner growth and development
from the perspective of Ralph Waldo Emerson’s seminal essay, “Self-Reliance.” By examining the principles of
individualism, intuition, and self-trust espoused by Emerson, this paper illuminates how individuals can cultivate personal
autonomy, authenticity, and resilience. Drawing from Emerson’s philosophy, as well as insights from psychology,
philosophy, and literature, this interdisciplinary study investigates the pivotal role of self-reliance in inspiring individuals
to navigate life’s challenges, embrace their uniqueness, and realize their fullest potential, thereby fostering both personal
development and fulfilment.
Keywords :Inner growth, development, Ralph Waldo Emerson, Self-Reliance, individualism, intuition, self-trust, personal
autonomy, authenticity, resilience, philosophy, psychology, literature, interdisciplinary study, personal development,
fulfilment.

Exploring Inner Growth and Development through
the Lens of Emerson's "Self-Reliance'

Introduction - Inner growth and development are central
tenets of the human experience, shaped by individual
beliefs, values, and aspirations. In the context of the 21st
century, marked by rapid change and uncertainty, the
journey of self-discovery and personal transformation
becomes increasingly relevant. This paper aims to explore
how Emerson’s concept of “Self-Reliance” serves as a
guiding principle for inner growth and development. Through
an interdisciplinary lens, we examine how individuals can
apply Emerson’s teachings to cultivate self-awareness,
confidence, and authenticity in navigating life’s complexities.
The Principles of “Self-Reliance” in Emerson’ s
Philosophy: Ralph Waldo Emerson’s essay “Self-Reliance”
advocates for the cultivation of individualism, intuition, and
self-trust as foundational elements of personal growth and
fulfillment. According to Emerson, true wisdom and creativity
arise from within, through a deep connection to one’s inner
voice and intuition. By trusting one’s own instincts and
insights, individuals can transcend the limitations of societal
conventions and external expectations, embracing their
uniqueness and charting their own path in life. Through self-
reliance, individuals cultivate a sense of personal autonomy,
agency, and authenticity, empowering them to navigate life’s
challenges with confidence and resilience.
The Role of Individualism in Personal Growth:
Individualism, as championed by Emerson, emphasizes the
importance of self-expression, independence, and self-
reliance in the pursuit of personal fulfillment. According to
Emerson, each individual possesses a unique set of talents,
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perspectives, and aspirations that deserve to be honored
and cultivated. By embracing one’s individuality and
following one’s own path, individuals can tap into their
inherent potential and contribute to the richness and
diversity of human experience. Through acts of creative
expression, innovation, and self-exploration, individuals
affirm their intrinsic worth and agency, fostering a deeper
sense of fulfillment and purpose in life.
The Import ance of Intuition and Self-T rust: Emerson
places great emphasis on the role of intuition and self-trust
in guiding one’s decisions and actions. According to
Emerson, the true source of wisdom lies within each
individual, accessible through intuition and inner reflection.
By cultivating a deep trust in one’s own insights and instincts,
individuals can navigate life’s complexities with clarity,
confidence, and integrity. Through practices such as
meditation, contemplation, and introspection, individuals
can deepen their connection to their inner wisdom, gaining
clarity on their values, goals, and aspirations. By trusting in
their own judgment and intuition, individuals can overcome
self-doubt and external pressures, embracing their true
selves and realizing their fullest potential.
Examples from Literature and Philosophy: Throughout
history, literature and philosophy have provided rich
examples of individuals who embody the principles of self-
reliance and individualism advocated by Emerson. In works
such as “Walden” by Henry David Thoreau, “The
Fountainhead” by Ayn Rand, and “The Catcher in the Rye”
by J.D. Salinger, characters grapple with issues of identity,
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conformity, and authenticity, ultimately finding strength and
fulfillment through self-reliance and self-discovery. These
literary masterpieces offer profound insights into the human
condition, inspiring readers to embrace their uniqueness
and forge their own paths in life.
The Imp act of “Self-Reliance” on Personal
Development: Engagement with Emerson’s philosophy of
“Self-Reliance” can have a profound impact on personal
growth and development. By embracing the principles of
individualism, intuition, and self-trust, individuals can
cultivate greater self-awareness, confidence, and
authenticity. Through acts of creative expression,
innovation, and self-exploration, individuals can tap into their
intrinsic potential and contribute to the richness and diversity
of human experience. Emerson’s teachings offer a timeless
invitation to embrace one’s uniqueness, trust in one’s own
judgment, and chart a course towards personal fulfilment
and self-actualization.
Conclusion : In conclusion, Ralph Waldo Emerson’s essay
“Self-Reliance” offers profound insights into the
transformative potential of inner growth and development.

By championing the principles of individualism, intuition,
and self-trust, Emerson inspires individuals to embrace their
uniqueness, trust in their own judgment, and chart their
own path in life. Through acts of self-reliance and creative
expression, individuals cultivate greater self-awareness,
confidence, and authenticity, leading to a deeper sense of
fulfilment and purpose. As we continue to navigate the
complexities of the 21st century, may we draw inspiration
from Emerson’s philosophy to embrace our true selves,
trust in our own intuition, and realize our fullest potential.
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Empowering Self: Chitra Banerjee Divakaruni's
The Vine of Desire

Introduction -
No one behind
No one ahead
The path the ancients cleared has closed.

             And the other path, easy and wide, goes nowhere.
             I am alone and find my way.

(qtd, in Bharati Mukherjee 2002) the formation of
identity in diaspora is contingent upon many factors,
individual and social, personal as well as collective. As these
women live in between the push and pull of opposing cultural
forces, the result is the creation of a self that is as multiple
as the different components that helped to comprise it. This
new “self” does not require the relinquishing of one culture
for the appropriation of another, but instead, it allows for
the possibility of possessing modified aspects of both
cultures at one time. Identity is not so much the act of
choosing between cultures, but rather it is having the power
to redefine the terms of cultural practices and customs to
fit one’s own experience.

Thus the diasporic Indian identity becomes ambiguous,
with self-perception changing as one’s perspectives on the
surrounding environment and culture evolve.  In this the
diasporan creates his/her own identity acquiring the best
from both the cultures and emerging as a strong individual.
Novel has been one of the prime genres of literary
expression, a torchbearer, in the realm of women’s
emancipation. Modern Indian Fiction in prose, a gift of the
British/European-Indian contact, right from its early days,
has focused on the nobility, sacrifice, interior landscape and
struggle and multi-personality dynamics of Indian Women.
Early Tamil and Bengali novels, for example, abound in
themes that relate to the plight of women and their struggle
to seek due recognition and rightful place in family and
society In both the novels The Vine of Desire by Chitra
Banerjee Divakaruni and The Namesake by Jhumpa Lahiri
we find the protagonists struggling with the pressures of
diaspora and emerging as new and strong personalities,
having enough courage to through the baggage of old
culture yet not totally giving it up and acquiring a completely
new individual status. In The Vine of Desire, Anju and
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Sudha, born and brought up in a very traditional
atmosphere, gathers courage to fight with the situations of
their lives in an entirely different culture and coming out as
winners in the end. They define their success in their own
way. Like the heroines of her stories, Sunnyvale author
Chitra Banerjee Divakaruni has come a long way, both
figuratively and literally. Chitra Banerjee writes and feels
about what she knows and feels.  And she is at her best
exploring the themes of love, friendship, assimilation, self-
analyses and discovery. Divakaruni has carved out a very
special place in Indian literature that of being a story teller
of immigrants, especially women, who must face the
contradictions between the country left behind and the one
that they must call home.

The Indian experience in America — and the conflict
between the traditions of her homeland and the culture of
her adopted country — is the focus of much of Divakaruni’s
writing, and it has made her an emerging literary celebrity.
Divakaruni’s fiction explores women searching for their
identity as human beings, independent of their traditional
role as a daughter, wife or mother. Her character
demonstrates the female independence that Divakaruni
celebrates although such independence is achieved not
without trauma and pain. She suggests that women can
determine to assert themselves as individuals who can set
their own boundaries with their partners only through the
importance given to education in their lives.

The Vine of Desire is a sequel to The Sister of My
Heart. This potent, richly textured work by an award-winning
writer adroitly explores the fragility of love and of friendship,
the agonizing cruelty of temptation, and the struggle for
ordinary people to carve a life for themselves in the world.
The Vine of Desire continues the story of Anju and Sudha,
the two young women at the center of Divakaruni’s
bestselling novel Sister of My Heart. Far from Calcutta, the
city of their childhood, and after years of living separate
lives, Anju and Sudha rekindle their friendship in America.
The deep-seated love they feel for each other provides the
support each of them needs. It gives Anju the strength to
pick up the pieces of her life after a miscarriage, and Sudha
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the confidence to make a life for herself and her baby
daughter, Dayita-without her husband.

Simon de Beauvoir’s observation sums up a major
cause of disturbance in  the lives of women. Echoes from
past causes emotional stress in the novel. It is much more
difficult, as things are, for her to escape from woman’s past,
to attain an emotional balance that nothing in her situation
favours. After her divorce from Ramesh, Ashok reappears
in Sudha’s life and expresses his desire to marry her, but
Sudha turns him down. We should say that this perhaps is
the beginning of liberation and empowerment of Sudha.
She goes to America on Anju’s invitation with her daughter
Dayita to encourage Anju. The novel ends with Sudha
arriving in America. It is also known by now that her father
was not guilty of Anju becoming fatherless.

As girls they grow up negotiating their mother’s
traditional Indian value systems and desires with the
westernized philosophies influencing their own generation,
and afterwards compromise with their spouses.  Anju, in
the Sister of My Heart follows her husband to America and
grows stronger and more independent as she goes
acculturation process, while Sudha whose marriage is
unhappy stays in India but leaves her husband to raise her
child on her own, thereby drawing cultural disapproval upon
herself. The acculturation process might make a woman
more self- governing and autonomous but it does affect
her emotionally and psychologically.

Divakaruni’s protagonists undergo emotional restraint
because they are positioned in the adopted country.
Divakaruni constantly observes herself as an immigrant in
between India and America, face the issue of culture shock,
old world and new world values, and acculturation. She
illustrates this through her protagonists, who in the course
of becoming self-determined are emotionally shattered.
They feel the intense pressure to conform to American
ideals and to retain ethnic backgrounds pull immigrants in
two conflicting direction, resulting in mixed and complex
emotions. Anju and Sudha both feel that they realize that
the freedom available to women does not necessarily solve
all their problems.

At first, the women are overjoyed to see one another,
and their bond seems strong enough to suggest that each
woman’s unselfish goal is possible. But Anju’s startling
realization of her husband Sunil’s passionate obsession with
Sudha shatters the illusions and causes a seemingly
irreparable rift between two friends. Tormented respectively
by guilt and bitter jealousy, Sudha and Anju must individually
grapple with both their inner pain and the outside pressures
of frantic impersonal city life in America as the journey
towards independence. Ultimately the women are forced
to look beyond the destructive circle of love, passion and
hurt and form a new relationship as the antidote to their
suffering. Only then are they able to find a way to reconcile
their ties to the past and to resolve their friendship. Soon
though, Sudha acquires, an admirer with no strings

attached, Lalit, an Indian doctor. She is more pre-occupied
with Anju’s unhappiness, however, not to mention her own
dilemma: always the dutiful daughter, she has no
professional skills and no money. Sudha tentatively begins
to make an independent life while Anju starts college; then,
however Sunil seduces her and she realizes she must move
out. She finds work as a live- in- caregiver for an Indian
family, and the cousins who once called themselves sisters
are no longer on speaking terms. We find Sudha speaking
her heart to Sunil in a letter:

We both wanted too much, wanted the things life had
decided we shouldn’t have. You longed for the perfect
romance, and looked to me to fulfill that longing. And I came
to America in search of freedom but was swept away by
the longing to be desired. How mistaken we were to think
that such things could make us happy. (350)

As Sunil’s attraction rises to the surface, the trio must
struggle to make sense of the freedom of America and of
the ties that bind them to India and to one another. In The
Vine of Desire, Anju and Sudha are women who love them.
They wish to survive independently of their male influence.
Anju cannot forget and forgive the infidelity of her husband
and Sudha does not want to be a prisoner at the hands of
men who apparently wish to come to her aid, but would
finally exercise complete control over her. She would rather
bring up her daughter alone according to her own wishes.
The story ends when Sunil moves to Houston and lives
alone after his separation with Anju, and Anju moves to her
friend’s apartment, to build a new life as a writer. On the
other hand Sudha wants to be back to India.

The search for self and an attempt to define it also
explains the frequent mixture of fiction and autobiography.
In the novels of  Divakaruni not only the protagonists remain
at the center but even the story is told from their perspective.
This may also be interpreted as a refusal to conform to
traditional genres of the dominant literary culture. In the
process of individuation, each protagonist undergoes a
quest for spiritual and worldly affirmation which invariably
results in an active conflict with the existing social forms
and myths of dominant patriarchal culture, as they
endeavour to reform and review themselves.

In Divakaruni’s case, her protagonists successfully
tackle the patriarchal   constraints at home not allowing
family to come between them and their professional goals.
In her novels the identity issue takes on another color, that
of making a position for themselves in their adopted country.
They try to resolve the matters between their circumstances
and environment and put the pieces of fragmented selves
together. As Divakaruni states in an article:

We draw from dual culture, with two sets of worldviews
and paradigms juxtaposing each other. …Expatriates have
powerful and poignant experience when they live away from
their original culture – and this becomes home, but never
quite, and then you can’t really go back and be quite at
home there either. (Divakaruni N. pag.)



Naveen Shodh Sansar (An International Refereed/ Peer Review Research Journal)Naveen Shodh Sansar (An International Refereed/ Peer Review Research Journal)Naveen Shodh Sansar (An International Refereed/ Peer Review Research Journal)Naveen Shodh Sansar (An International Refereed/ Peer Review Research Journal)Naveen Shodh Sansar (An International Refereed/ Peer Review Research Journal)
RNI No.- MPHIN/2013/60638, ISSN 2320-8767, E- ISSN 2394-3793, Scientific Journal Imp act Factor (SJIF)- 7.671

Rajiv Gandhi Govt. PG College, Mandsaur (M.P .) January to March  2024, Webinar Edition, V ol. I

21Pagewww .nssresearchjournal.com

References:-
1. Divakaruni, Chitra Banerjee. The Vine of Desire. Lon-

don: Penguin Books, 1997
2. Included in Bharti Mukherjee, Desirable Daughter (New

Delhi: Rupa and company, (2002), I

3. Beauvoir, Simone de. The Second Sex, trans. and ed.
H.M. Parshley (1953; rpt. Harmonsworth: Penguin,
1983).

4. Chitra Banerjee Divakaruni. “Living in the U.S. is a
complex Experience.” Rediff Chat. 23 April2ooo.

*************



Naveen Shodh Sansar (An International Refereed/ Peer Review Research Journal)Naveen Shodh Sansar (An International Refereed/ Peer Review Research Journal)Naveen Shodh Sansar (An International Refereed/ Peer Review Research Journal)Naveen Shodh Sansar (An International Refereed/ Peer Review Research Journal)Naveen Shodh Sansar (An International Refereed/ Peer Review Research Journal)
RNI No.- MPHIN/2013/60638, ISSN 2320-8767, E- ISSN 2394-3793, Scientific Journal Imp act Factor (SJIF)- 7.671

Rajiv Gandhi Govt. PG College, Mandsaur (M.P .) January to March  2024, Webinar Edition, V ol. I

22Pagewww .nssresearchjournal.com

Morning of Life: The Rise of Miracles with
the Rise of the Sun

Introduction - The way we start our day is the way
we spend our whole day. Start your day with those
things that fill your mind with happiness. In the modern
complex world where everyone is running and running,
no one understands what destiny is. Stop yourself and
think about the MORNING, which brings lots of
freshness and some flavour to life. Understand that
life is not measured by the number of years you live
but by the way you live. 

Add flavours that make you happy in the real
sense. Life is not about how much financial asset you
added; it’s all about the emotional stability you give
yourself. Work on your emotional stability as your top
priority. Give yourself time to do some activities that
you like to perform.
l Dance to music—this is something that no one

can dislike. If you like listening to music in the
morning, then you can dance on it a little. It does
not require any special steps; you just have to
match the body and the rhythm of the music.

l Do some good work too. If there are animals and
birds living near your house, you can also feed
them. If they get a full meal in the morning, then
their day will also be good.

l Give time to your skills; you must have some art,
such as writing poetry, drawing, listening, singing,
etc. You do not have time in your busy schedule;
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you can give them time in the morning.
l Fixing the garden in the yard in the morning is the

best time to learn something new.
l Trees, plants, greenery, the chirping of birds in

the morning, and the open blue sky Visit there if
you are fond of taking pictures. So take a deep
picture; it can fill your mind with happiness. 

The real meaning of life comes when you have values.
Every morning, take an oath towards the betterment
of life as well as society.
1. Try to appreciate work or things instead of

complaining about them.
2. Do less planning and start working.
3. Instead of harsh behaviour and stress, have a

smile on your face.
4. It is better to try to understand a person than to

judge him.
5. Gratitude is a positive attitude. Be a Giver instead

of Taker. 
If you want something good to happen in your life,

then you will have to start it and do it today itself, there
is no tomorrow in the life . All you have is now ,live
today by doing something new—something good in
every new morning.

Referrence:-
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kmZr hm{H$a AkmZr hm{Z{ H$m [naM` Zm X{ß (OÍ$aV h° ghr
H$m{ ghr H$hZ{ Am°a H$aZ{ H$r)

S>m∞. aOV O°Z *

‡ÒVmdZm - ‡ÒVmdZm - ‡ÒVmdZm - ‡ÒVmdZm - ‡ÒVmdZm -  dV©_mZ [na[{j _{ß ]hwV g{ kmZr Ï`o∫$Àd ^r A[Z{ Am[

H$m{ A[Z{ e„Xm{ß H{$ _m‹`_ g{ AkmZr hm{Z{ H$m [naM` X{V{ h¢& kmZr Ï`o∫$Àd

H{$ Ï`o∫$ e„Xm{ß H$m kmZ hm{V{ hwE ^r ∑`m ghr h° - ∑`m JbV h° A[Z{

E∑eZ Am°a Ï`dhma _{ß Zht A[ZmV{ hwE A[Z{ AkmZr hm{Z{ H$m [naM` X{V{

h¢ dhr ]hwV gma{ AkmZr kmZ Zm hm{V{ hwE ̂ r A[Z{ gyP]yP g{ ghr oZU©`

b{ b{V{ h¢ Am°a A[Z{ gßMma g{ Xygam{ß H$m{ ‡^modV H$aV{ h¢&

dmÒVodH$Vm _{ß AJa g_Pm OmE e„X EH$ E{gr Jm{br hm{Vr h° Om{

EH$ ]ma _wI Í$[r ]ßXyH$ g{ oZH$b OmE Vm{ dh _hm^maV O°gm `w’ H$am

gH$Vr h° `m aÀZmH$a O°g{ IwIma S>mHy$ H$m{ _hof© dmÎ_roH$ ]Zm gH$Vr h°&

e„X AZ_m{b hm{V{ h¢ BZH$m _m{b Ï`o∫$ oZH$mbZ{ H{$ ]mX V` H$aVm

h° ha Ï`o∫$ H{$ Ï`o∫$Àd H$m{ oZImaZ{ H{$ obE A¿N{> e„Xm{ß H$m hm{Zm ]{hX

OÍ$ar h°&

]hwV gma{ e„Xm{ß g{ o_bH$a ]ZVm h° gßMma& gßMma EH$ E{gr Ï`dÒWm

h° oOg_{ß EH$ Ï`o∫$ Xyga{ Ï`o∫$ H$m{ A[Zr ̂ mdZmAm{ß H$m{ e„X Í$[r _m‹`_

g{ gßMma H$aVm h°& oOg ‡H$ma EH$ Ao^Z{Vm A[Z{ gßMma g{ gmar OZVm

H$m oXb OrV b{Vm h°- dm{ oH$g ‡H$ma MbVm h°, CR>Vm h°, ]°R>Vm h°, ]m{bVm

h° CZ g^r MrOm{ß H$m ‡^md CZ g^r Ï`o∫$`m{ß [a [∂S>Vm h° Om{ Cg{ ]hyV hr

‹`mZ [yd©H$ X{I ah{ h¢ Am°a Am[ _mZ{ß `m Z _mZ{ß O°g{ hr Am[ Hw$N> o\$Î_

X{IH$a oZH$bV{ h¢ Vm{ Cg o\$Î_ H$m oH$aXma Am[H{$ OhZ _{ß Hw$N> g_`

VH$ OrodV OÍ$a ahVm h°& Am[ Cg g_` H{$ obE Cg E∑Q>a _{ß Bg H$Xa

Kwb o_b OmV{ h¢ oH$ gm{V{ - OmJV{ Am[H$m{ ]g dhr MrO{ß Om{ Cg E∑Q>a Z{

Cg o\$Î_ _{ß H$r h° A[Z{ Am[ H$m{ Om{∂S>Zm ewÍ$ H$a X{V{ h¢ Cgr ‡H$ma Ka H{$

]É{ Om{ oH$ h_{ß X{I ah{ h¢ CZ ]Ém{ß H{$ obE h_ hram{ H{$ g_mZ h° Om{ CZH$r

oOßXJr H$r _ydr _{ß EH$ gH$mamÀ_H$ ([m∞oOoQ>d) oH$aXma oZ^m gH$V{ h° dh

h_{ß X{IH$a hr g] Hw$N> grIV{ h¢, X{IV{ h¢, g_PV{ h¢ Am°a h_ma{ hr [XoMÖm{ß

[a MbZ{ H$r H$m{oee H$a ah{ h¢&

_¢ Am[ g^r H{$ gmW EH$ odMma od_e© H$aZm MmhVm hyß dmÒVd _{ß

X{Im OmE Vm{ N>m{Q{> ]Ém{ß _{ß ^r A[ma kmZ H$m ^ßS>ma hm{Vm h° [aßVw Cg{ kmZ

H$m{ ghr oXem X{Z{ H$m H$m_ Ka H{$ ]∂S>m{ß H$m Ï`dhma Am°a CZH{$ ¤mam oH$`m

J`m gßMma V` H$aVm h° dh N>m{Q{> ]Ém{ß H$m{ `m Vm{ lr am_- b˙_U H{$ ^mßoV

* JdZ©_{ßQ> [rOr H$m∞b{O, _ßXgm°a JdZ©_{ßQ> [rOr H$m∞b{O, _ßXgm°a JdZ©_{ßQ> [rOr H$m∞b{O, _ßXgm°a JdZ©_{ßQ> [rOr H$m∞b{O, _ßXgm°a JdZ©_{ßQ> [rOr H$m∞b{O, _ßXgm°a (_.‡.) ‰mmaV(_.‡.) ‰mmaV(_.‡.) ‰mmaV(_.‡.) ‰mmaV(_.‡.) ‰mmaV

]Zm gH$V{ `m o\$a amdU- Hß$g H$m Í$[ X{ X{V{ h¢&

AmO kmZ og\©$ oH$Vm]m{ß g{ hr J́hU Zht oH$`m OmVm Am[H{$ Amg[mg

hm{Z{ dmbr odo^fi MrOm{ß H$m{ X{IZ{ Am°a g_PZ{ g{ ^r J´hU oH$`m OmVm h°

AJa oH$gr Ka _{ß Yy_´[mZ H$m C[`m{J ]∂S>m{ß H{$ ¤mam oH$`m Om ahm h° ̀ m amV

H$m{ Ka [a X{a g{ Am`m OmVm h°, H$m_ H$r Q>mb_ Q>m{br H$r OmVr h°, Xygam{ß H$r

^mdZmAm{ß H$m{ Z g_Pm OmVm h° Vm{ `h g^r JwU Ka H{$ ]Ém{ß ¤mam X{IZ{

g{ gß^dV CZH{$ AßXa g_m`m{oOV hm{ OmV{ h¢&

Ka [a Om{ ^r ]É{ hm{V{ h¢ dh Jrbr o_≈>r H{$ g_mZ hm{V{ h¢ oOg{ oOg

gmßM{ _{ß Am[ S>mbZm Mmh{ S>mb gH$V{ h¢ BgrobE Om{ ^r gßMma (]mVMrV)

h_ Am[g _{ß H$aV{ h¢ h_H$m{ _`m©Xm [yd©H$ H$aZm MmohE& A¿N{> gßMma g{

oX_mJ hr Zht daZ eara ^r oZIaVm h° AJa H$m{B© Ï`o∫$ A[Z{ AßXÍ$Zr

ohÒg{ H$m{ oZImaZm MmhVm h° Vm{ Cg{ A¿N{> odMmam{ß H$m AmXmZ-‡XmZ H$aZm

AmZm MmohE&

oOßXJr _{ß ha BßgmZ g\$b hm{Zm MmhVm h° dh XwoZ`m H$r ha H$r_Vr

MrO H$m{ A[Zm ]ZmZm MmhVm h° dh A[Z{ ]Ém{ß H$m{ g\$b Am°a H$mo]b

]ZVm X{IZm MmhVm h°, BgH{$ obE Am[H$m{ H$∂S>r _{hZV H$aH{$ ]Ém{ß H$r

Hw$N> AmXVm{ß _{ß ]Xbmd H$aZm AoV AmdÌ`H$ h° C›h{ß Y_© H{$ obE ‡{naV

H$aZm, A¿N{> e„Xm{ß H$m C[`m{J H$aZm, oejm H$r _hÀdVm H$m{ g_PZm,

A¿N>r gßJoV hm{Zm, OÎXr gm{Zm- OÎXr CR>Zm, o\$oOH$b E∑gagmBO

H$m _hÀd, _m{]mBb - Q>rdr H$m H$_ Am°a ghr C[`m{J, OßH$ \y$S> g{ Xya

ahZm, Yy_´[mZ Edß AÎH$m{hb O°g{ KmVH$ dÒVwAm{ß g{ Xya ahZm, ghr H$m{

ghr-JbV H$m{ JbV g_PZm Am°a CgH{$ AZwÍ$[ H$m`© H$aZm Am[H$m{ hr

]Ém{ß H$m{ ogImZm hm{Jm& O] odMma A¿N{> hm{ßJ{ Vm{ H$m`© ^r A¿N{> hm{ßJ{

Bgg{ Am[H$r [g©Z°obQ>r [a ^r B\{$∑Q> AmEJm oOgH{$ \$bÒdÍ$[ Am[

A¿N>m X{I [mEßJ{,A¿N>m obI [mEßJ{, A¿N>m gm{M [mEßJ{, A¿N>r gm{gm`Q>r

H$m oZ_m©U H$a [mEßJ{ Am°a A[Zr Va\$ g{ ^r gm{gm`Q>r H$m{ Hw$N> A¿N>m X{

[mEßJ{&
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^mdZmhrZ XwoZ`m H$m H$maU h° - "AÎH$m{hb' (AmdÌ`H$Vm h°
H$b ẁJ g{ gV ẁJ H$r Am{a ]∂T>Z{ H$r)

‡m{. gmjr odO`dJr©̀ *

‡ÒVmdZm - ‡ÒVmdZm - ‡ÒVmdZm - ‡ÒVmdZm - ‡ÒVmdZm -   H$b`wJ H$m{ gV`wJ ]ZmZ{ H$r gß[yU© oOÂ_{Xmar h_ma{ D$[a

hr h°, eam] (AÎH$m{hb) Ï`gZ H$m ]∂T>Vm MbZ ha [nadma H{$ obE IVa{

H$r KßQ>r h°, AmO H$m `wdm odX{e H$m{ X{IH$a ImZ{ H{$ gmW eam] g{dZ H$m

AmoX hm{Vm Om ahm h° eam] H$m MbZ Bg H$Xa ]∂T> J`m h° oH$ AmO Om{

eam] Zht [rVm Cg Ï`o∫$ H$m{ AbJ- WbJ g_Pm OmVm h°& AmO H{$

Bg AmYwoZH$ `wJ _{ß `y H$hmß Om`{ “An apple a day keep Doctor

away and A drink a day keep a Doctor on the way”

Vm{ ̀ h JbV Zht hm{Jm& Vm¡Ow] H$r ]mV ̀ h h° oH$ hmoZH$maH$ obIm

hm{Z{ H{$ ]mdOyX ^r Ï`o∫$ CgH$m em°H$ g{ g{dZ H$aVm h° Am°a CgH$m{

AmYwoZH$Vm g{ Om{∂S> X{Vm h° h_ma{ g_mO _{ß AmO Om{ Xm°a Mb ahm h° Cg_{ß

eam] (AÎH$m{hb) O°g{ Ï`gZ H$m{ ^r Yra{-Yra{ ÒWmZ oX`m Om ahm h°

AmO H$b H{$ Zm°OdmZ Bg Ï`gZ H$m{ A[Zm ÒQ°>ßS>S©> g_PV{ h¢ ewÈAmV

og\©$ MIZ{ (Q{>ÒQ>) g{ hm{Vr h° Am°a `h AmJ{ MbH$a Zm Ny>Q>Z{ dmbr AmXV

]Z OmVr h°& dmÒVd _{ß AÎH$m{hb h_ma{ Zd©g ogÒQ>_ H$m{ S>rEo∑Q>d{Q> H$a

X{Vm h° Am°a h_ma{ _oÒVÓH$ H{$ gm{MZ{ g_PZ{ H$r j_Vm H$m{ jrU H$a X{Vm

h° oOgg{ _oÒVÓH$ g{ Om{ _°g{O h_ma{ AßJm{ß H$m{ o_bVm h° Cg_{ß AÎH$m{hb

Adam{Y H$r ^yo_H$m oZ^mVm h° `h h_ma{ brda H$m{ AÀ`oYH$ ZwH$gmZ

[hwßMVm h° BgH{$ Aga g{ o[Vm A[Z{ ]Ém{ß H$m{ Zht g_P [mV{, [oV A[Zr

[ÀZr H$m{ Zht g_P [mV{ Am°a Kam{ß H{$ Qy>Q>Z{ H$r dOh ]ZV{ h¢& AÎH$m{hb

H$m g{dZ OrdZ H{$ obE ]hwV hmoZH$maH$ gmo]V hm{ ahm h°, dV©_mZ [na[{j

_{ß h_ oH$VZr hr _m°V{ß dh ^r H$_ C_´ _{ß BgH$m g{dZ H$aZ{ dmbm{ß _{ß X{I ah{

h¢& h_ g] H$m{ o_bH$a gm{MZm MmohE oH$ eam] _{ß E{gr H$m°Z g{ JwU h° Om{

emarnaH$ Am°a _mZogH$ Í$[ g{ bm^‡X h¢ ? _¢ Am[ g] g{ [yN>Zm MmhVr hyß

∑`m H$m{B© S>m∞∑Q>a Am[H$m{ eam] [rZ{ H$r gbmh X{Vm h¢? oH$gr H$m Y_©

eam] [rZ{ H$m{ H$hVm h¢?, H$m{B© _mVm-o[Vm A[Z{ ]Ém{ß H$m{ eam] H{$ obE

‡{naV H$aV{ h¢? eam] [rZ{ g{ og\©$ ZwH$gmZ hr hm{Vm h° dh Am[H$r Bßo–`m{ß

H$m{ „bm∞H$ H$a X{Vr h°... Am[H{$ Om{ g{ßg H$r eo∫$`mß hm{Vr h° dh jrU hm{

OmVr h° oOgg{ CgH{$ oZU©` b{Z{ H$r j_Vm IÀ_ hm{ OmVr h° Am[ Am[H$r

oOßXJr Am°a MrOm{ß H{$ ‡oV gH$mamÀ_H$ Zht ah [mV{ Am[ eam] H{$ D$[a

Om{ Ïì H$aV{ h¢ dh g^r H$ht Zm H$ht Am[H{$ [nadma H$m{ gßdmaZ{ _{ß EH$

* JdZ©_{ßQ> [r.Or. H$m∞b{O, _ßXgm°a JdZ©_{ßQ> [r.Or. H$m∞b{O, _ßXgm°a JdZ©_{ßQ> [r.Or. H$m∞b{O, _ßXgm°a JdZ©_{ßQ> [r.Or. H$m∞b{O, _ßXgm°a JdZ©_{ßQ> [r.Or. H$m∞b{O, _ßXgm°a (_.‡.) ‰mmaV(_.‡.) ‰mmaV(_.‡.) ‰mmaV(_.‡.) ‰mmaV(_.‡.) ‰mmaV

_hÀd[yU© ^yo_H$m oZ^m gH$Vm h¢ & Am[H{$ _mß-]m[ H$r X{I^mb H$m IM©,

Am[H$r [ÀZr H{$ ^aU [m{fU Edß Am[H{$ ]Ém{ß H$r A¿N>r oejm `h g]

eam] [rZ{ g{ Iam] hm{ gH$Vr h° Am°a eam] [rZ{ g{ Am[ A[Z{ [nadma H{$

‚`yMa H$m{ oJbmg H{$ _m‹`_ g{ AßXa [r OmV{ h¢, dV©_mZ [na[{j _{ß E{gm

EH$ ^r Ï`o∫$ ]Vm XroOE oOgH$m{ eam] [rZ{ g{ bm^ [hwßMm hm{ daU E{g{

]hwV g{ CXmhaU h° oH$ eam] [rZ{ g{ oH$VZ{ [nadma ZÓQ> hwE h¢& h_ma{ Y_©

_{ß ^r eam] g{dZ H$m{ g]g{ oZÂZ Yam [a X{Im OmVm h° Am°a BgH$r

Ambm{MZm ^r H$r OmVr h°, Ï`o∫$ Y_© ^r H$aZm MmhVm h° Am°a gmW _{ß

eam] g{dZ ^r A¿N>m _mZVm h° Vm{ AJa dh Y_© H$aVm h° Vm{ Cg{ Bg Y_©

H$r _`m©Xm H{$ AZwÍ$[ hr Ï`dhma H$aZm MmohE&

AmO H$r OZa{eZ AmoQ©>o\$oe`b BßQ{>obO{ßg g{ Ow∂S>r h° oOgH{$

\$bÒdÈ[ ]É{ ¡`mXm A[S{>Q{>S> h° AmOH$b Om{ Q{>brodOZ `m d{] grarO

_{ß H•$À` oXIm`{ Om ah{ h¢ BgH$m H$ht Zm H$ht EH$ Z{J{oQ>d Bß[°∑Q> `wdmAm{ß

[a ]hwV ¡`mXm [∂S>Vm Om ahm h° Am°a Bgr H$r dOh g{ CZ_{ß oS≠>ßoHß$J H$m

MbZ ]∂T> J`m h°& ha EH$ Ka _{ß `h ‡oVkm gßÒH$ma H{$ gmW hm{Zr OÍ$ar h°

oH$ eam] H{$ Ï`gZ Am°a Ï`gZ H$aZ{ dmb{ bm{Jm{ß g{ oZoÌMV Xyar ]ZmH$a

aIZm h° VmoH$ oOßXJr _{ß Cg Ï`o∫$ H$m gdmß©JrU odH$mg gß^d hm{ gH{$&

_{ar Am[ g^r g{ odZVr h°, Am[H{$ Ï`dhma H$m{ `h ]É{ ]∂S{> ‹`mZ g{

g_P ah{ h¢ Am°a Bg [W [a A[Z{ Am[ H$m{ AJ´ga H$a ah{ h¢ BgobE E{gr

MrOm{ß H{$ g{dZ g{ ]MH$a Am[H$m{ ^r Y_© H{$ _mJ© [a AJ´ga hm{Zm MmohE

oOgg{ AmZ{ dmbr OZa{eZ H$m{ ^r Bg gß]ßY _{ß A¿N>m grIZ{ H$m{ o_b{

Am°a CZ_{ß `h g_P XroOE CZH{$ obE AÎH$m{hb Ï`gZ o]ÎHw$b ^r

R>rH$ MrO Zht h°& Bg [na[{j _{ß ha Ka H{$ ]∂S>m{ß H$m{ AmJ{ AmZm [∂S{>Jm

`wdmAm{ß g{ ]mV H$aZr [∂S{>Jr C›h{ß ghr-JbV, A¿N>m-]wam Am°a Y_© H{$

‡oV ‡{naV H$aZm [∂S{>Jm oOgg{ AmZ{ dmb{ g_mO H$m{ oZImam Om gH{$ Am°a

eam] O°gr ]wamB© g{ Ka Am°a g_mO H$m{ ]Mm`m Om gH{$ oOgg{ H$b`wJ g{

gV`wJ _{ß A¿N>r Am°a OÎXr g{ ‡d{e oH$`m Om gH{$&
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AmZßX ‡mo· H{$ ^m°oVH$, agm`oZH$ gyÃ Edß Ï`o∫$Àd odH$mg

Iwe]y _ßS>mdam*

‡ÒVmdZm - ‡ÒVmdZm - ‡ÒVmdZm - ‡ÒVmdZm - ‡ÒVmdZm - AmZßX EH$ AZw^yoV h° Om{ gwI Am°a XwI g{ [a{ h°& gwI Am°a
XwI ]XbV{ ahV{ h¢, O]oH$ AmZßX EH$ ÒWm`r _Zm{^md h°& oOg BßgmZ Z{
AmZßX _{ß ahZm grI ob`m o\$a  ]mha g{ H$m{B© ̂ r AmßXm{bZ hm{ Cg{ ‡^modV
Zht H$a{Jm& O] h_ XwIr hm{V{ h¢, Vm{ h_ma{ gmW-gmW dmVmdaU, gma{
bm{J ̂ r XwIr hm{V{ h° Am°a O] AmZßoXV hm{V{ h¢ Vm{ g^r h_ma{ gmW AmZßoXV
hm{V{ h¢& AmO H{$ Bg gd©Ï`m[r _hmdmar H{$ Xm°a _{ß ha oH$gr Z{ A[Z{ [nadma
H{$ gXÒ`, o_Ã AmoX H$m{ H$m{odS>-19 O°gr OmZb{dm ]r_mar H{$ H$maU  Im{
oX`m h° Am°a Hw$N> A^r ̂ r Bgg{ b∂S> ah{ h¢& bm∞H$ S>mCZ Z{ g^r H$r oXZM`m©
Am°a h_mar _Zm{Xem [a ZH$mamÀ_H$ Aga S>mbm h°& ̀ hr g]g{ ]∂S>m XwI H$m
H$maU ]Zm hwAm h° Om{ h_{ AmZßoXV ahZ{ _{ß ]mYm CÀ[fi H$a ahm h°&

^JdmZ ]w’ Am°a _hmdra Z{ AmZßX ‡mo· H{$ _mJ© g{ bm{Jm{ß H$m{ [naoMV
H$adm`m& H$B© Xe©ZemoÛ`m{ß Z{ ^r AmZßX g{ bm{Jm{ß H$m Xe©Z H$adm`m
Am°a g^r g{ EH$ hr oZÓH$f© oZH$bm oH$ AmZßX ]mha Zht daZ Òd`ß H{$
^rVa hr h°&

Òd`ß H{$ ^rVa h_ AmZßX H$r Im{O V^r H$a [mEßJ{ O] h_ Ï`W© H$m{
hQ>mEßJ{ & O] Ï`W© hQ{>Jm V^r gmW©H$ CVa gH{$Jm Cgr ‡H$ma g{ O°g{
oH$gr [m°Y{ H{$ gyI{ [Œm{ hQ{>ßJ{, [wamZ{ P∂S> MwH{$ \y$bm{ß H$r S>mob`m± hQ{>ßJr V^r
ZB© [oŒm`m{ß H$r H$m{ß[b \y$Q{>ßJr, Z›hr H$ob`m± O›_ b{ßJr Am°a AmZßX H{$
\y$b oIb{ßJ{& h_{ A[Z{ _Z H$m{ ]ma-]ma Q>Q>m{bZm [∂S{>Jm Edß Ï`W© H$m{
hQ>mZm [∂S{>Jm V^r h_ gmW©H$ H$m{ Im{O [mEßJ{& "Am{em{' Z{ A[Z{ EH$ ‡dMZ
_{ß H$hm Wm,"H$_b H$rM∂S> _{ß oIbVm h°, h_ma{ AßXa ̂ r H$rM∂S> h° [a h_ Cg_{
\y$b oIbm gH$V{ h¢, ‹`mZ, _m°Z, Am°a ÒdkmZ g{'& _ZwÓ` gwI H$m{ AmZßX
g_PZ{ H$r ^yb H$a ]°R>Vm h° Am°a O] gwI Zht ahVm Vm{ AmZßX ^r Jw_ hm{
OmVm h°&&

^m°oVH$ odkmZ _{ß Xm{ JoUVr` amoe`m± hm{Vr h¢ "oÒWamßH$' Edß "Ma',
oÒWamßH$ H$m _mZ oÒWa ahVm h°, oOg{ ]Xbm Zht Om gH$Vm VWm Ma AoÒWa
h° oOgH$m _mZ C[`w∫$Vm H{$ AZwgma ]Xbm Om gH$Vm h°& h_ "oÒWamßH$'
oOg{ ]Xbm Zht Om gH$Vm ,Om{ h_ma{ hmW _{ß Zht CgH{$ ]ma{ _{ß odMma H$a
XwIr hm{V{ ahV{ h¢& ̀ oX h_ "Ma' amoe [a ‹`mZ X{ oOg{ ]Xbm Om gH$Vm h°,
Om{ _ZwÓ` H{$ hmW _{ß h°, Vm{ h_ OrdZ g{ Ï`W© H$m{ hQ>m H$a gmW©H$Vm H$r
Am{a AJ´ga hm{ gH{$ßJ{&  BgH{$ obE H{$db —T> gßH$Î[  Edß ‡]b B¿N>meo∫$
H$r AmdÌ`H$Vm hm{Vr h°& oOg ‡H$ma ZH$mamÀ_H$ D$Om© ‡gmnaV hm{Vr h°
Cgr ‡H$ma gH$mamÀ_H$ D$Om© H$m ‡gma ^r hm{Vm h°& ZH$mamÀ_H$ MrOm{ß H$r
Am{a AmH$of©V hm{Zm AmgmZ hm{Vm h° BgobE ¡`mXmVa bm{J Bg_{ß \±$g

* ghm`H$ ‡m‹`m[H$ Edß od^mJm‹`j (agm`ZemÛ)  amOrd JmßYr emgH$r` ÒZmVH$m{Œma _hmod⁄mb`, _ßXgm°a (_.‡.)ghm`H$ ‡m‹`m[H$ Edß od^mJm‹`j (agm`ZemÛ)  amOrd JmßYr emgH$r` ÒZmVH$m{Œma _hmod⁄mb`, _ßXgm°a (_.‡.)ghm`H$ ‡m‹`m[H$ Edß od^mJm‹`j (agm`ZemÛ)  amOrd JmßYr emgH$r` ÒZmVH$m{Œma _hmod⁄mb`, _ßXgm°a (_.‡.)ghm`H$ ‡m‹`m[H$ Edß od^mJm‹`j (agm`ZemÛ)  amOrd JmßYr emgH$r` ÒZmVH$m{Œma _hmod⁄mb`, _ßXgm°a (_.‡.)ghm`H$ ‡m‹`m[H$ Edß od^mJm‹`j (agm`ZemÛ)  amOrd JmßYr emgH$r` ÒZmVH$m{Œma _hmod⁄mb`, _ßXgm°a (_.‡.) ‰mmaV ‰mmaV ‰mmaV ‰mmaV ‰mmaV

OmV{ h¢ [aßVw O] Ï`o∫$ gH$mamÀ_H$Vm H$r eo∫$ H$m{ [hMmZ b{Vm h° ,V]
dm{ H{$db Bgr _mJ© [a MbVm h°& ‹`mZ ^Q>H$Zm Òdm^modH$ h° b{oH$Z O]
‹`mZ ^Q>H{$ V] o\$a bm°Q> H$a AmZm hm{Vm h° Am°a gH$mamÀ_H$ D$Om© H$r
Am{a H{$ßo–V hm{Zm hm{Vm h°& ̂ m°oVH$r _{ß CÓ_mJoV H$r H{$ ‡W_ oZ`_ AZwgma
"D$Om© H$m{ Zm Vm{ CÀ[fi oH$`m Om gH$Vm h°, Z Cg{ ZÓQ> oH$`m gH$Vm
h°,D$Om© H$m{ H{$db EH$ Í$[ g{ Xyga{ Í$[ _{ß [nadoV©V oH$`m Om gH$Vm h°&'
AV: O] h_ Mmam{ß Am{a g{ ZH$mamÀ_H$Vm g{ oKa OmEß V] h_{ß Bg ZH$mamÀ_H$
D$Om© H$m{ gH$mamÀ_H$ D$Om© _{ß [nadoV©V H$aZm MmohE& h_ma{ OrdZ _{ ^r
`hr oZ`_ bJVm h°& Bg YaVr [a E{gm H$m{B© ^r Ï`o∫$  Zht oOg_{ H$m{B©
JwU ̀ m ̀ m{Ω`Vm Zm hm{ ,`hr JwU Am°a ̀ m{Ω`Vm H$m{ h_{ gyÃ H$r Vah C[`m{J
H$aZm h°, Om{ ZH$mamÀ_H$ D$Om© H$m{ gH$mamÀ_H$ D$Om© _{ß [nadoV©V H$a{Jm&
h_ma{ IwbZ{ g{ D$Om© ]hVr h° Am°a ]›X hm{Z{ g{ ÈH$ OmVr h°& A[Zr D$Om©
H$m{ gß`m{J H{$ ̂ am{g{ Zht N>m{∂S>Zm MmohE& ]›X ahZm EH$ AmXV h° Am°a A›`
oH$gr ^r AmXV H$r Vah Bg{ ]Xbm Om gH$Vm h°, ]g _m`ygr H{$ g_`
IwX H$m{ ̀ mX oXbmZm h°& h_ oOVZm AoYH$ AmOmX Am°a Iwbm hwAm _hgyg
H$a{ßJ{, h_ma{ ^rVa D$Om© H$m ‡dmh CVZm hr AoYH$ ah{Jm, OÍ$aV ]g
ghO ahZ{ H$r h°& ‹`mZ, OmJÍ$H$Vm Am°a Hw$N> H$m{oeem{ß H{$ gmW h_ A[Z{
AmßVnaH$ H{$›–m{ß H$m{ Iwbm aIZm grI gH$V{ h°&

h_ma{ eara _{ß Hw$N> E{g{ agm`Z hm{V{ h¢ Om{ _oÒVÓH$ H{$ Img ohÒgm{ß _{ß
odoeÓQ> J´ßoW`m{ß g{ oZo_©V hm{V{ h¢, B›h{ß "›`yam{Q≠>mßg_rQ>g©' H$hV{ h¢& `{ E{g{
agm`Z h¢ Om{ gm{M-odMma H{$ OnaE h_ma{ Ï`dhma Am°a AmMaU H$m{ ‡^modV
H$aV{ h¢& `h h_mar _Zm{^mdZmAm{ß H$m{ ]hwV JhamB© VH$ ‡^modV H$aV{ h¢&
O] ]mV h_mar Iwer oH$ `m _mZogH$ Í$[ g{ ÒdmÒœ` hm{Z{ H$r AmVr h° V]
h_ma{ _oÒVÓH$ _{ß Mma Img Vah H{$ ›`yam{Q≠>mßg_rQ>a ‡^modV H$aV{ h¢ oO›h{ß
"h°fl[r hm_m}›g' ^r H$hm OmVm h°& BZH$m Zm_ S>m{[m_mBZ, EßS>m{o\©$Z,
Am∞o∑gQ>m∞o∑gZ Am°a g{am{Q>m{oZZ h°&

h_ A[Z{ OrdZ _{ Hw$N> N>m{Q{>-N>m{Q{> ]Xbmd H$aH{$ g^r h°fl[r hm_m}›g
H$m{ ]∂T>m gH$V{ h°&
EßS>m{o\©$Z- EßS>m{o\©$Z- EßS>m{o\©$Z- EßS>m{o\©$Z- EßS>m{o\©$Z- Bg hm_m}Z H$m{ XX© _maH$ hm_m}Z ^r H$hV{ h¢& O] h_ hmÒ`
H$m`©H$aU X{IV{ h¢, `m H$m{B© MwQ>Hw$bm [∂T>V{ h¢ `m gwZV{ h°, Cgr g_` `h
hm_m}Z ÛodV hm{Vm h°& Ï`m`m_, h±gZ{ H$m A‰`mg H$aZ{ Edß S>mH©$ Mm∞H$b{Q>≤
ImZ{ g{ ^r Bg{ ]∂T>m`m Om gH$Vm h°&
S>m{[m_mBZ-  S>m{[m_mBZ-  S>m{[m_mBZ-  S>m{[m_mBZ-  S>m{[m_mBZ-  Bg hm_m}Z H$m{ "flb{Oa hm_m}Z' ̂ r H$hV{ h¢&oH$gr ̂ r JoVodoY
H$m{ b{H$a h_mar CŒmm{OZm Bgr hm_m}Z H$r X{Z hm{Vr h°& ̀ h hm_m}Z V] ÛodV
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hm{Vm h° O] h_ma{ _oÒVÓH$ H$m{ `h gßH{$V o_bVm h° oH$ h_{ H$m{B© BZm_
o_bZ{ dmbm h° Bgob`{ Bg{ "nadm∞S©> H{$o_H$b' ^r H$hm OmVm h°& O] h_
A[Zr [gßX H$m{ dar`Vm X{V{ h°, A[Zm _Z[gßX H$m ©̀ H$aV{ h¢ O°g{ _Z[gßX
JrV gwZH$a `m JmH$a, oMÃH$mar, Z•À` AmoX H$aH{$ V] `h JoVodoY`m±
Bg hm_m}Z H$m{ ]∂T>mVr h¢&
g{am{Q>m{oZZ-  g{am{Q>m{oZZ-  g{am{Q>m{oZZ-  g{am{Q>m{oZZ-  g{am{Q>m{oZZ-  ̀ h hm_m}Z _Zm{Xem H$m{ oÒWa aIZ{ H{$ obE OmZm OmVm h°&
Bg{ ]∂T>mZ{ H{$ obE ‹`mZ, `m{J Edß Ï`m`m_ H$aZm Mmoh`{ gmW hr  bm∞Z _{ß
Q>hbZm, gw]h H$r Yy[ g{ßH$Zm, \y$bm{ß H$m{ X{IZm Edß ‡mH•$oVH$ dmVmdaU
H$m AmZßX b{Z{ g{ ̂ r ̀ h ]∂T>Vm h°& oOg oXZ h_ A¿N>m _hgyg Zht H$a ah{
hm{V{ h¢, V] BZ JoVodoY`m{ß H$m{ H$aZ{ g{ h_ A¿N>m _hgyg H$a{ßJ{&
Am∞o∑gQ>m∞o∑gZ- Am∞o∑gQ>m∞o∑gZ- Am∞o∑gQ>m∞o∑gZ- Am∞o∑gQ>m∞o∑gZ- Am∞o∑gQ>m∞o∑gZ- Bg{ bd hm_m}Z H{$ Zm_ g{ OmZm OmVm h°& _{oS>H$b
ode{fkm{ß H{$ AZwgma Am∞o∑gQ>m∞o∑gZ EH$ E{gm hm_m}Z h° Om{ h_ma{ ^rVa
gßVwoÓQ> H$m ^md [°Xm H$aVm h°& oOZg{ h_ ]hwV fl`ma H$aV{ h¢ Am°a oOZH$m
A[Z{ Amg [mg hm{Zm h_{ A¿N>m bJVm h°, CZ g^r H{$ gmW d∫$ o]VmZ{
[a Am∞o∑gQ>m∞o∑gZ hm_m}Z ÛodV hm{Vm h°& ]Ém{ß H{$ gmW I{bZm `m [mbVy
OmZda H{$ gmW I{bZ{ [a ^r `h ]∂T>Vm h°& oOZ bm{Jm{ß _{ß Am∞o∑gQ>m∞o∑gZ
H$r _mÃm ¡`mXm hm{Vr h°, CZH$r gßVwoÓQ> H$m ÒVa ̂ r ¡`mXm hm{Vm h°, BgobE
oZÒdmW© ^md g{ bm{Jm{ß H$r _XX H$a{ß&

O] h_ A[Z{ oH$gr ^r H$m`© H$m{ EH$ Í$[a{Im H{$ ohgm] g{ H$aV{ h¢
Vm{ IwX H$m{ H$B© Vah H{$ VZmd g{ _w∫$ H$a b{V{ h¢& ]{dOh VZmd g{ ]MZ{ H{$
obE OÍ$ar h° oH$ h_ A[Zr ‡mWo_H$Vm H{$ ohgm] g{ A[Z{ H$m`m~ H$r
obÒQ> ]Zm`{ß Am°a Cg obÒQ> H{$ AZwgma hr ‡À`{H$ oXZ H$m`© H$r g_`
gr_m V{` H$a{ß&

h_ma{ eara _{ h°fl[r hm_m}›g H$m ÒVa ]∂T>mZ{ _{ß [m°fH$ VÀd ]hwV
_hÀd[yU© ^yo_H$m oZ^mV{ h¢& eara H$m{ ^a[ya _mÃm _{ß [m°fH$ VÀd o_b{
BgH{$ obE S≠>mB© \´$yQ>≤g ImZ{ MmohE& Bgg{ h°fl[r hm_m}›g H$m{ ÛodV hm{Z{ _{ß
_XX o_bVr h°& E{gm ^m{OZ b{ß oOg_{  ‡m{Q>rZ, \$mB]a, odQ>mo_›g ^a[ya
_mÃm _{ß hm{ O°g{ go„O`mß Am°a gm]wV AZmO&

d°kmoZH$ —oÓQ>H$m{U g{ `hr gma{ agm`oZH$ VÀd  h_ma{ AßV_©Z _{ß

AmZßX H$m ^md ^a X{V{ h¢&
Hw$N> Bgr Vah H$r JoVodoY`m{ß H$m{ H$aH{$ h_ A[Zr _Zm{^mdZmAm{ß

H$m{ gßVwobV aI gH$V{ h°& ̀ h g^r hm_m}›g AÀ`moYH$ ¡`mXm ̀ m AÀ`moYH$
H$_ ÛodV hm{Z{ g{ hm_m}Z AgßVwobV hm{ OmV{ h° oOgg{ h_ H$B© Vah H$r
]r_mna`m{ß H{$ ‡^md _{ß Am gH$V{ h°, BgobE BZH$m gßVwobV hm{Zm ^r
AmdÌ`H$ h°&
gßX^© J´ßW gyMr ï-gßX^© J´ßW gyMr ï-gßX^© J´ßW gyMr ï-gßX^© J´ßW gyMr ï-gßX^© J´ßW gyMr ï-
1. ]{ßW_ O{. hm\$Za [o„boeßJ Hß$[Zr` ›`y`m∞H$©:$ 1948. Z°oVH$Vm

Am°a odYmZ H{$ og’mßVm{ß H$m EH$ [naM`& _yb Í$[ g{ 1789 _{ß
‡H$moeV& (JyJb ÒH$m∞ba)

2. ewÎÀg S>„Î`y. S>m{[m_mBZ ›`yam∞›g ¤mam nadmS©> ogæobßJ& VßoÃH$m
d°kmoZH$. 2001; 7 :293-302. ([]_{S> ), (JyJb ÒH$m∞ba)

3. ]m`a EME_, oΩbMa [rS>„by o_S>]´{Z S>m{[m_mBZ ›`yam∞›g EH$
_mÃmÀ_H$ BZm_ ̂ odÓ`dmUr ÃwoQ> gßH{$V H$m{ E›H$m{S> H$aV{ h¢& ›`yam∞Z.
2005; 47 :129-141. ([rE_gr _w∫$ b{I) , ([]_{S> ), (JyJb
ÒH$m∞ba)

4. ]{obZ S>r., EdnaQ> ]r.O{. H$m{H$rZ MmhZ{ H$r AmXV{ß S>m{[m_mBZ [a
oZ^©a grna`b H$Z{o∑Q>odQ>r [a oZ^©a H$aVr h¢ Om{ CXa H$m{ [•ÓR>r`
oÒQ≠>EQ>_ g{ Om{∂S>Vr h°& ›`yam∞Z. 2008; 57 :432-441. ([]_{S> ),
(JyJb ÒH$m∞ba)

5. [{ogoΩb`m{Z E_., g{_wa ]r., ‚b¢oS>Z Or., S>m{bZ AmaO{, o\´$W grS>r
S>m{[m_mBZ-oZ^©a ^odÓ`dmUr ÃwoQ>`mß _ZwÓ`m{ß _{ß BZm_-MmhZ{ dmb{
Ï`dhma H$m{ a{ImßoH$V H$aVr h¢& ‡H•$oV& 2006; 442:$1042-1045.
([rE_gr _w∫$ b{I),([]_{S> ), (JyJb ÒH$m∞ba)

6. oJÎ]Q©> S>rQ>r, odÎgZ Q>rS>r gß^mdZm:$ ^odÓ` H$m AZw^d& odkmZ&
2007;317 :1351-1354. ([]_{S> ), (JyJb ÒH$m∞ba)

7. H°$ß[]{b E (2010)& Am∞∑grQ>m{ogZ Am°a _mZd gm_moOH$ Ï`dhma &
[g©Zb gm{eb gmBH$m{b a{d , 14 ( 3 ):$ 281-295 ([]_{S> ),
(JyJb ÒH$m∞ba)

*************
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Abstract - The social learning theorists observed that the complexity of human behaviour cannot easily be explained
by traditional behavioural theories. Bandura recognized that people learn a great deal from watching other people and
seeing the rewards and/or punishments that other people receive.  Social learning theorists do not decline the influence
of reinforcement and punishment, but rather, they suggest that it can be experienced through observation and does
not require direct, personal experience as Skinner would argue.  In addition, observational learning requires cognition,
something that radical behaviourists consider outside the realm of psychological research, since cognition cannot be
observed.  Bandura took a broad theoretical perspective on social learning, whereas Rotter and Mischel focused
more closely on specific cognitive aspects of social learning and behaviour.

Social Learning Approach to Personality

Introduction - The social learning approach to personality
is very different from other approaches. Theorists such as
Eysenck and Allport are interested in how people behave
in terms of personality traits, while psychoanalytic theorists
focus on the unconscious instincts and motivations that
shape our personalities. Both of these approaches
emphasise the individual as the site of enquiry, therefore,
both ignore the effect of society on the individual.

Social learning theorists, on the other hand, are
concerned with the consequences of our behaviour that
act to shape the people we eventually become. These
consequences are drawn from the society in which we live.
We learn to behave in particular ways at specific times and
places through our life experience. We observe how others
behave (either directly or on the TV or through reading about
them in books) and we see how certain behaviours bring
rewards or punishments. These observations interact with
our cognitive processes (our beliefs, perceptions and
memories) and cause us to behave in particular ways.
These are the fundamental beliefs of social learning theory
of whom the founder is Albert Bandura.
Bandura’ s social learning theory: Albert Bandura, a
psychologist and lecturer at Stanford University, California,
began his career under the influence of behaviourism during
the course of his studies as a psychology student in the
1960s. A strong supporter of the work of B.F.Skinner (the
most influential behaviourist), Bandura initially agreed with
Skinner that all behaviour is caused/shaped by external
stimuli in the form of reward and punishment, and any
changes in behaviour can only be accounted for by changes
in the external environment.

The emphasis behaviourists placed on experimental

Dipti Shakt awat*
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methods, with a focus on observable variables that could
be manipulated and measured, led to an easy acceptance
of the theory. It provided evidence for the scientific and
therefore objective basis of psychology, which many
researchers were hoping to achieve. Behaviour could be
tested, and the ensuing data could be used to predict and
possibly control behaviour.

Bandura, although a supporter of Skinner’s theory,
believed his explanations were too simplistic and there must
be more to understanding human personality than as just a
response to the environment. During this time Bandura was
conducting research into aggression in adolescents, and
from his observations noted that the effect of the
environment was far more complex than Skinner’s
behaviourist theory allowed. While he agreed that the
environment caused behaviour, he saw that behaviour also
had an effect on the environment. In other words the
situation we are in may cause us to behave in a certain
way, but the way we behave will have a further effect on the
situation we are in.

Bandura called this concept reciprocal determinism.
He later developed the idea of reciprocal determinism to
include three factors: an individual’s behaviour, the
environment, and psychological factors. He believed that
all three interact with each other to produce an individual’s
personality. This added a cognitive component to the theory
and signified Bandura’s move away from behaviourism and
towards cognitivism.

Bandura’s ideas collectively became known as social
learning theory, and although it includes the three
components mentioned earlier (behaviour, environment and
psychological factors), the theory centres mainly on the
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cognitive component of human personality. This cognitive
component meant that Bandura could introduce the idea
that people use imagery and language in order to make
sense of their world. This led to the two most important
factors in social learning theory: observational learning and
self-regulation.
Observational learning: Sometimes called ‘modelling’,
observational learning is learning through observing the
consequences of other peoples’ behaviour. For example,
a child may observe her older brother taking the dirty dinner
plates out into the kitchen to be washed. The important
point to note is the consequence of the behaviour, so that if
the child witnesses her brother being praised for his action
then this sets up an expectation that taking the dishes into
the kitchen is a good thing to do and the child learns the
behaviour. If however the boy is scolded because he
accidently drops and breaks a dish then the consequences
of his behaviour are negative and the expectation becomes
fear of a scolding. Therefore the observer learns to avoid
that type of behaviour.
The bobo doll studies: These studies were conducted in
order to investigate if children would imitate the behaviours
they observed in adults. Various studies were conducted
such as the following:

Three groups of nursery school children were chosen
to watch a film of an adult model behaving aggressively
towards a large plastic doll (known as a bobo doll). Each
group was exposed to an adult model attacking the bobo
doll in a stylised fashion.

For example : the model would punch the bobo while
saying things like ‘sockeroo’, and ‘he sure is a tough fella’,
and hit the bobo with a mallet, sit on it and throw it across
the floor. Although all three groups were exposed to the
same behaviour, they each observed a different outcome
to that behaviour. One group saw the adult model being
given sweets, another group saw the adult told off and
smacked, while the third group didn’t see either reward or
punishment. After watching this performance the children
were placed in a room with a bobo doll and other toys and
observed to see how they would behave. The children who
had seen the adult model rewarded and those who hadn’t
seen any outcome were equally aggressive towards the
bobo doll, whereas the group that had seen the adult model
punished were less aggressive. Overall Bandura concluded
that children learn through observation in two ways: 1) They
learn new ways of behaving (in this case being aggressive).
2) If exposed to aggressive behaviour that is either rewarded
or ignored they become generally more aggressive

Bandura (1961, 1963, 1965) conducted a set of famous
studies known as the bobo doll studies, to investigate
observational learning (see Box 5.1). These studies
consisted of exposing groups of children to an adult (social
model) acting aggressively towards a bobo doll (a large
inflatable doll), and then observing the children at play to
see if they would imitate the behaviour of the adult they

had witnessed. The findings were conclusive, the children
did imitate the behaviour of the adult to a significant degree
in all of the trials. From these studies, Bandura was able to
expand his ideas concerning observational learning, to
include all of the factors that can play a part in a person
learning a behaviour. They are as follows:
1. Attention : In order to learn effectively the observer
must be paying attention to the behaviour in question.
Distractions include: feeling tired, ill, and nervous or under
the effect of drugs or drink, or if something else is holding
the individual’s attention. Also the appearance of the model
has an effect on attention. If the model is bright and
colourful, appears competent, is attractive or familiar, then
the observers pay more attention and so learns the
behaviour.
2 . Retention : The observer must be able to remember
what they have seen in order to be able to reproduce it.
Imagery and language play a big part here, as what we
have observed must be stored in the memory. This occurs
either as a mental image, or as a verbal description.
3. Reproduction : The observer must also have the ability
to reproduce the behaviour they have observed. For
example, just because you sit and watch an Oscar-winning
performance by a famous film star doesn’t mean you can
reproduce that behaviour yourself. Although, if you are an
actor, then observing the performance could improve your
own acting skills. Another factor in reproduction is practise:
the more we practise a behaviour, the more competent we
become. Also, if we imagine ourselves performing a
behaviour this also improves it.
4. Motivation : the main factor in learning from
observation. Without motivation we have no chance of ever
learning the behaviour. Bandura put forward a number of
ways we become motivated to learn behaviour
i. Past Punishment;
ii. Promised Punishment;
iii. Vicarious Punishment.
There are also motivators that encourage us not to repeat
certain behaviours:
(i)  past reinforcement—learning from rewards (true

behaviourism);
(ii) promised reinforcement—learning from incentives;
(iii) vicarious reinforcement—seeing others rewarded.

Bandura, like Skinner, believes that, in terms of
learning, being punished does not work as well as being
rewarded, and warns that it may lead to the opposite effect
whereby the person deliberately avoids the said/hoped-for
behaviour and initiates the inappropriate behaviour. This is
because punishment only teaches us what is the wrong
behaviour, and not how to behave appropriately. It also sets
up a negative relationship between the person doing the
punishing, and the person being punished. This could cause
the wrongdoer to feel antagonistic towards the punisher.
Self-regulation: This refers to how we control our own
behaviour, and along with observational learning is an
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important part of Bandura’s theory in terms of personality
development. Self-regulation occurs in various ways, but
ultimately leads us to monitor and control our own responses
to the world in which we live. Self-observation and
judgement are two ways in which this happens. We
constantly look at ourselves and our behaviour and judge
whether our performance is up to scratch by comparing
ourselves with various other standards. These would
include, for example, comparing our behaviour with that of
other people, with traditional cultural standards (those
learned from others, e.g. politeness) and of course with
our own arbitrary standards (those we create ourselves,
e.g. a promise to carry out charity work). We respond to
these self-observations by rewarding or punishing
ourselves, according to how well we feel we are doing. For
example, if we feel we are doing well in comparison to others
then we may reward ourselves with a new outfit, or a night
out. If on the other hand we feel we are doing badly, then
we may punish ourselves by working when we could be
having fun. Other ways in which we are rewarded or
punished are through feelings of pride or shame brought
about by our actions. These acts of self-regulation also have
an effect on our self-esteem.
Self-esteem: The concept of self-esteem relates to the
overall view (self-image) we have of ourselves and whether
that view makes us feel happy and confident or insecure
and inadequate. For example, if we feel that we cope well
in a crisis, are reliable and trustworthy, and talented in terms
of our work, then the chances are that our self-esteem will
be high. If on the other hand we see ourselves as unable to
cope with the problems we face, irresponsible and lacking
in ability, then it’s likely that our self-esteem will be low. So,
if the ways we view ourselves are positive and encouraging
then our self-esteem should be high, but if we are constantly
putting ourselves down and feeling inadequate then
obviously our self-esteem suffers.
Self-regulation: Self-regulation is also linked to self-
esteem, as the way in which we judge our own behaviour
will culminate in high or low self-esteem. As we go through
our lives our self-esteem is constantly changing. If we are
continually punishing ourselves because we feel we are
never able to meet our own standards, then our self-esteem
will remain low. For example, we may do badly in an exam,
or fail to complete a work project, or we may want to
participate in some charity work but never find the time. If
on the other hand we meet the standards we set for
ourselves, and so often give ourselves praise and rewards,
then our self-esteem is likely to be high.
Self-punishment: As already noted, Bandura believes (as
did Skinner) that punishment often has a negative effect
on behaviour and may even lead to unwanted behaviours
being reinforced punishment has a similar effect. Bandura
has put forward three likely consequences of too much self-
punishment:
1. escapism: this could be in the form of drink, drugs or

other addictions such as TV, gambling etc.;
2. inactivity: feeling apathetic, bored, lack of direction,

depression;
3. compensation: making up for perceived failure by a

pretence of superiority which may lead to delusions of
grandeur.
These consequences can in themselves cause all sorts

of problems for the individual: as well as low self-esteem
the person may evolve an unhealthy personality that
continually adopts a negative attitude towards themselves.
Bandura recommended that the person takes three steps
towards changing their unhealthy self-image. First they must
observe themselves in a fair and accurate way, focusing
on positive as well as negative elements of their personality.
Second they should make sure their standards aren’t so
high that they are bound to fail. And last they should always
use self-reward rather than self-punishment. Any person
who punishes themselves to an extreme may need
professional help, in order to prevent further negative
behaviours and psychological deterioration.
Self-efficacy: The final concept that formed part of
Bandura’s explanation of personality is that of self-efficacy,
which can be defined as how successful we believe we will
be in a given situation. According to Bandura (1982),
whether we make changes and adapt to our environment
(or not) depends to a large extent on our level of self-
efficacy. For example,if we have behaved in a particular
way in the past and achieved success (i.e. were rewarded)
then our self-efficacy will be high. The chances of us
reproducing that behaviour when faced with a similar
situation are also high, as we believe (having learnt from
experience) that our behaviour will lead to a successful
outcome. If on the other hand we find ourselves in a situation
that we have experienced in the past as one we cannot
successfully negotiate, then our self-efficacy will be low and
we may become apathetic and withdraw from trying to
succeed.

The concept of self-efficacy is linked with self-esteem,
and whether we have an optimistic or a pessimistic view of
life. If our self-efficacy is high then the other self beliefs
tend to follow suit. For example, if we feel we can
successfully pass an exam then our self-efficacy is high,
our self-esteem is also high as we see ourselves as capable,
and therefore our outlook is optimistic. The opposite can
also be true. If we don’t believe we can successfully pass
an exam then our self-efficacy is low, this in turn affects
our self esteem because we see ourselves as a failure and
our outlook becomes pessimistic.
Evaluation: The core studies that enabled Bandura to
theorise about social learning theory are the bobo doll
experiments mentioned earlier .Therefore, evaluations of
his theory tend to focus on these studies.

The bobo doll experiments were carried out periodically
from 1961 to 1977. Most of the studies involved the use of
filmed models (the 1961 study consisted of the only live
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model) initiating aggressive-type behaviours towards a bobo
doll. In each study the behaviour was then shown to a group
of children who were later observed to see if they would
imitate the behaviour of the model, which would indicate
that learning had taken place. This did seem to be the case
in a significant number of the studies. As pointed out by
Baron (1977), these studies could be seen as highlighting
the negative effect TV can have on the behaviour of children
which may be contributing to the ever-increasing levels of
violence in society today. However, others have pointed out
that the studies themselves are not flawless and can be
criticised in a number of ways. These will now be considered
under separate headings.
Realism: One criticism of the bobo doll studies is lack of
realism. For example, the object towards which the violence
was directed was a plastic doll. Although Bandura found
that the children did reproduce the behaviour they had
witnessed, Baron (1977) argues that it would be more
appropriate to interpret the behaviour as a form of play,
rather than as aggressive behaviour that should cause
concern. Also, as noted by Gross (1990), the context in
which the aggressive behaviour was observed was not one
in which the children would normally find themselves. For
example, the material observed by the children in the
various studies differed in many ways from standard TV
viewing. First, the presentation time was very brief
(approximately 3.5 mins); most TV programmes are a lot
longer. Second, there was no plot to provide justification
for the behaviour of the social model, whereas children’s
TV programmes tend to have a storyline (however simple)
that the child can follow. Last, the behaviour shown was
very bizarre (an adult aggressing towards a plastic doll)
and not likely to be something children would watch on TV.
All of these points undermine the ecological validity of
Bandura’s research and cast doubt on whether the media
is in fact contributing to the increasing violence in society
today.

However, there is also lots of evidence to support
Bandura’s findings, and show that children often use play
as a tool for learning. A study conducted by Johnson et al.
(1977, cited in Baron 1977) found that the amount of
aggressive play initiated by children at nursery school was
significantly related to ratings of their general aggression
by peers and teachers. Bandura himself (1977) describes
how aggressive behaviour is often learned in environments
that are far removed from reality, and gives the example of
a boxer training to fight using a punch bag or a hunter
practising shooting at targets.

However, as pointed out by Cumberbatch (1990), the
novelty of knocking down a toy that bounces back each
time is a highly pleasurable activity. He shows that children
who had never experienced a bobo doll before were five
times more likely to imitate aggressive behaviour against
it, than those who had experienced it before. Therefore, to
conclude, the aggression shown towards the bobo doll was

due to the pleasure gained from the toy, rather than imitative
aggression.
Media influences: Since Bandura’s original studies, lots
of research into the possible negative effects of TV
programmes on behaviour have been carried out with
varying results. A longitudinal study by Eron (1982), found
that the amount of TV violence watched at a young age
was positively correlated with the amount of aggression
shown in adulthood (measured by number of criminal
convictions by age 30). This indicates that watching violent
TV programmes may be a factor in subsequent aggressive
behaviour.

Comstock and Paik (1991), after reviewing the findings
of 1000 studies on the effects of media violence, concluded
that there are strong short-term effects and weaker longterm
effects. They put forward five factors that appear to increase
the likelihood of aggressive behaviour from watching TV:
1. The viewer identifies with the person behaving violently.
2. The violent behaviour being observed is realistic (as

opposed to a cartoon). This point raises the issue of
realism in the bobo doll studies.

3. The suffering of the victims is not shown.
4. The violent behaviour being shown causes the viewer

to become emotionally excited.
5. Violent behaviour is presented as being an effective

way of getting what one wants.
However, more recent research by Charlton (1998),

found that the inhabitants of the island of St Helena, who
only received television in 1995, had not experienced any
increases in violent behaviour since that time. If we assume
that some of the programmes viewed would have depicted
violent scenes, then this shows that watching violent TV
need not lead to increased levels of aggression.

Finally, one of the few cross-cultural studies by
Huesmann and Eron (1986), observed adults and children
over a three-year period in Poland, Finland, Israel and
Australia.

Findings were that the amount of TV violence observed
by children was highly correlated with their subsequent
levels of aggression in three of the chosen countries.
However, for Australia this effect did not occur. The
conclusion drawn was that generally media violence does
indeed increase aggressive behaviour.

In terms of Bandura’s social learning theory, it seems
that children can and do learn to behave aggressively from
exposure to violent models. However, this effect is not as
straightforward as first thought, and other factors (as shown
by the above studies) must be taken into account before a
way forward can be proposed.
Mischel’ s theory of personality: Walter Mischel, in
agreement with Bandura, believes that much of our
personality is learned through our interaction with the
environment. He also emphasises (again like Bandura) how
cognitive factors play a major role in determining an
individual’s behaviour and the consequences of that



Naveen Shodh Sansar (An International Refereed/ Peer Review Research Journal)Naveen Shodh Sansar (An International Refereed/ Peer Review Research Journal)Naveen Shodh Sansar (An International Refereed/ Peer Review Research Journal)Naveen Shodh Sansar (An International Refereed/ Peer Review Research Journal)Naveen Shodh Sansar (An International Refereed/ Peer Review Research Journal)
RNI No.- MPHIN/2013/60638, ISSN 2320-8767, E- ISSN 2394-3793, Scientific Journal Imp act Factor (SJIF)- 7.671

Rajiv Gandhi Govt. PG College, Mandsaur (M.P .) January to March  2024, Webinar Edition, V ol. I

31Pagewww .nssresearchjournal.com

behaviour; this is what Bandura calls reciprocal
determinism.

However Mischel adds a further dimension to his theory
by arguing that individual differences in the way we think
and therefore behave, create differences in personalities.
In other words, put in the same situation two people would
behave very differently due to a variety of personal
differences. Mischel calls these differences person
variables. The following are the most significant:
1. Expect ancies : based on our life experiences, our past
behaviour and our knowledge of current situations, we have
particular expectations about the effect our behaviour will
have. Perhaps in the past we have worked as a waiter/
waitress in a restaurant and have learned that by being
friendly we are more likely to be left a good tip. Therefore,
if we find ourselves in a similar situation, we feel we know
how to behave in order to gain the most profitable outcome.
2. Subjective values : we value some outcomes above
others and it is towards these valued outcomes that we will
strive. For example, we may place a high value on achieving
a particular grade in a specific subject we are studying and
this will obviously have an effect on how we behave e.g.
we study hard, attend all lessons etc.
3. Cognitive strategies : the way we interpret and
process incoming information also has an effect on our
behaviour. An example of this might be our reaction to an
invitation to a party: where one person may see this as an
exciting prospect, another may be filled with dread, while a
third person may interpret the information as dull and be
uninterested.
4. Competencies : we have different skills and abilities
that have a bearing on how we behave in particular
situations. An individual with very good social skills, for
example, will behave very differently at a party than
someone who is shy and inhibited.
5. Self-regulatory systems and plans : this final person
variable is similar to Bandura’s concept of self-regulation,
whereby we constantly monitor our behaviour and either
reward or punish ourselves depending on our progress
towards our aspirations. We also change and modify our
behaviour in line with reaching our goals most effectively.
These five person variables contribute to each individual’s
unique way of approaching life and they form the core of
Mischel’s personality theory. However, the way a person
approaches life is constantly changing as they learn and
experience different things and adjust and readjust their
behaviour accordingly. For this reason Mischel’s theory is
a dynamic one as it not only accounts for individual
differences in behaviour, but allows for the constantly
changing social and personal interactions that take place
in all our lives and continually effect and re-effect the person
we are.
Evaluation: How does Mischel’s personality theory differ
from other personality theories such as Allport’s trait theory,
which also postulates individual differences in personalities?

The main difference seems to be the emphasis each
theorist places on the basis of personality or how personality
evolves. Allport argues that personality traits are a unique
part of a person’s makeup or temperament, thereby
emphasising the biological or innate basis of personality.
Mischel, in agreement with Bandura, believes that
personality is more to do with our past learning experiences
and how these interact with (and so have an effect on)our
present way of thinking (our cognitions). The basis of
personality according to Mischel, therefore, is the interaction
between cognition and situation.

Social learning theorists such as Mischel (1968, 1976)
argue that individual personality is not consistent across
situations, and for this reason using traits to predict
behaviour is a waste of time, believing instead that a good
predictor of behaviour is often the situation a person finds
themselves in. This can be seen clearly if we take two very
different situations, for example, the birth of a child and the
funeral of a loved one. We can see that whatever personality
traits a person has been categorised as possessing, they
will behave very differently at the birth than they will at the
funeral. Knowing that a person is sociable and ambitious
will not help us to predict their behaviour in either of the two
situations. The situations themselves would have far more
effect on the behaviour of the individual, and so would be
more reliable as a predictor. However, others have argued
that situation is not always the best predictor of behaviour.
Zuckerman (1991) points out that although some situations
constrain behaviour such as the examples given above,
others permit a wide variety of responses. He gives the
example of traffic light signals, and particularly the amber
traffic light. Given the amber light some drivers may slow
down and stop if possible, while others will speed up and
accelerate through the light. In this case the personality of
the individual would be more predictive of behaviour than
the situation.
Conclusion: It seems that to focus on either situation or
personality alone as a predictor of behaviour is to
oversimplify the issue. Many theorists point out that an
interactionist approach that stresses the influence of both
situation and individual personality is the best predictor of
behaviour. Social learning theorists, although opposed to
using personality traits to predict behaviour, probably come
the closest to this position as they focus on the interaction
between the individual’s cognition (or person variables in
the case of Mischel) and the environment.

Overall, social learning theory has been most influential
in explaining how children and adults learn through
observing others and so develop their personalities.
Bandura agrees that biological factors can affect personality,
he stresses the importance of situation and experience in
predicting behaviour.In this chapter we have discussed and
evaluated two personality theories that focus on the
environment as having an effect on personality. First, we
have discussed in detail the ideas of Albert Bandura, who
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felt that the explanations of human behaviour advocated
by the behaviourist school of thought were too simplistic.
This led him to develop his own theory of learning known
as social learning theory. We have gone on to describe the
experimental bobo doll studies that formed the basis of
evidence for this theory. We have also covered in detail
specific factors that shape our personalities according to
Bandura,such as reciprocal determinism (the way we affect
and are affected by the environment), and self-regulation.
Finally, we have evaluated Bandura’s theory of personality
by reviewing several studies that provide both evidence and
criticism. In the second part of this chapter we have
discussed an alternative social learning theory of personality
put forward by Walter Mischel. In agreement with Bandura,
Mischel highlights the interaction of the environment and
the individual, but adds a further factor of individual
differences or ‘person variables’ as creating differences in
personality. We have evaluated Mischel’s ideas and have
gone on to examine the implications of social learning theory
in relation to the media. Finally, we have concluded that
individual personality appears to be the product of both
internal and external factors.
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Abstract - Erikson’s Stages of Psychosocial Development is a theory introduced in the 1950s by the psychologist and
psychoanalyst Erik Erikson. It built upon Freud’s theory of psychosexual development by drawing parallels in childhood
stages while expanding it to include the influence of social dynamics as well as the extension of psychosocial development
into adulthood. It posits eight sequential stages of individual human development influenced by biological, psychological,
and social factors throughout the lifespan. This bio-psychosocial approach has influenced several fields of study, including
gerontology, personality development, identity formation, life cycle development, and more.
Keywords - Inferiority complex, Stages of psychosocial development, Identity, psychosocial development, lifespan,
stages, crisis.

Erik Erikson's Theory of Psychosocial Development

Introduction - Erik Erikson’s first teaching post in America
was at Harvard Medical School in Boston, where he
dedicated many years cultivating the view that personality
could arise from an interaction of the self and society. After
a spell at Yale University, he was given a post at the
University of California, and it was in this time that he
executed his famous studies of modern life among native
Americans, such as the Sioux and the Yurok.
In 1950 Erikson published his first book Childhood and
Society , which consisted of summaries of his studies of
native Americans, a fundamental outline of his version of
Freudian theory, along with explorations of Adolf Hitler,
Maxim Gorky, Martin Luther King and Mahatma Gandhi.
Erikson never actually came across these four historical
figures, but examined each of them from afar. He also
inserted a discussion of the ‘American personality’. Books
he has written since have followed similar topics, but it was
for his work refining and expanding Freud’s stage theory of
development into his own whole life theory , that he became
most famous. In writing this theory Erikson relied on his
past experiences and observations, but his ideas on
adolescence came mainly from his observations of
emotionally disturbed young people receiving therapy.
Erikson’ s whole life theory - Eric Erikson was a practising
psychoanalyst, and therefore applied Freud’s ideas
concerning unconscious instincts and motivations and
considered them basically true. He gave his nod to the basic
premise of the Oedipal complex, whereby the child must
overcome his/her attachment to the opposite sex parent
and identify with the parent of the same sex, but considered
that social and cultural influences also played an active role
in shaping personality.

Dyuti Mishra *

*Guest Faculty (English ) Rajeev Gandhi Govt. P . G. College, Mandsaur (M.P.) INDIA

Erikson (1950) developed his own idea of a theory of
development that expanded Freud’s psychosexual stages
into a whole life theory . He named his stages psychosocial
to highlight the interaction of psychological and social
factors, and argued that they can be applied to all persons,
from all cultures. Erikson had a belief that personality
operates by the epigenetic principle, which means the
development of personality follows a predetermined order
of stages. Each stage must be negotiated before the
individual progresses to the next stage. Erikson assumes
each of us  undergoes a series of eight developmental
stages, each of which involves a crisis that we must
negotiate and resolve within an optimal time period. Of the
eight stages put forward by Erikson, only stage five is
relevant to adolescence, therefore this stage is worth
discussing in detail. The crisis that faces the adolescent
and must be resolved during this stage is that of identity.
The way a person negotiates and resolves each crisis has
an effect on our future development that can be either
positive or negative. In order to achieve a positive outcome
the person must attain a balance between the two opposing
attitudes that form the crisis. If the person develops more
towards one attitude than the other, for example they
mistrust the world more than they trust it, then they risk
developing maladjusted tendencies or worse still malignant
tendencies.
Stage one: trust versus mistrust: The first psychosocial
stage is called ‘trust versus mistrust’ and happens in the
first year of life. The child must learn to trust others, but
without completely discarding the capacity to mistrust. If a
balance between trust and mistrust is achieved, the child
will develop the virtue of hope.



Naveen Shodh Sansar (An International Refereed/ Peer Review Research Journal)Naveen Shodh Sansar (An International Refereed/ Peer Review Research Journal)Naveen Shodh Sansar (An International Refereed/ Peer Review Research Journal)Naveen Shodh Sansar (An International Refereed/ Peer Review Research Journal)Naveen Shodh Sansar (An International Refereed/ Peer Review Research Journal)
RNI No.- MPHIN/2013/60638, ISSN 2320-8767, E- ISSN 2394-3793, Scientific Journal Imp act Factor (SJIF)- 7.671

Rajiv Gandhi Govt. PG College, Mandsaur (M.P .) January to March  2024, Webinar Edition, V ol. I

34Pagewww .nssresearchjournal.com

Stage two: autonomy versus shame and doubt: This
stage occurs around the second and third year of life, and
incorporates the anal muscular stage of development.
Parents must allow their child to explore the environment,
in order that he or she begins to develop a sense of
independence and autonomy. If the child achieves a balance
between autonomy, and shame and doubt, then they will
develop the virtue of willpower, which will equip them with
the determination to succeed in the face of difficulties.
Stage three: initiative versus guilt: Around the age of 4
to 5 years Erikson believes children enter the genital-
locomotor stage, where they are faced with a crisis between
believing in themselves enough to take the initiative, in terms
of trying out new things, or becoming inhibited through
feelings of self-doubt and guilt. Erikson includes the
Freudian experience of the Oedipal complex in this stage,
believing that the child’s reluctance to relinquish their
closeness with the opposite sex parent must be dealt with
very sensitively, if the child is to avoid feeling guilty about
their feelings towards that parent. If the child develops a
balance between initiative and guilt, they will evolve the
virtue of purpose. This will enable them to pursue their own
goals with determination, but with a sense of respect for
others, and a sense of moral obligation.
Stage four: industry versus inferiority: Children enter
this stage at about 6 years old and continue until they are
about 12. During this time the child must develop the
capacity for industry by learning how things work and the
various materials things can be made from. Peers also
begin to play an increasingly important role in the child’s
development, especially in terms of their self esteem. The
correct balance between industry and inferiority leads to
the virtue of competency, whereby the person believes in
their abilities and so will try their hand at many different
things, and won’t give up if they fail first time.
Stage five: identity versus role confusion: This stage
begins around puberty and continues until the person
reaches 18 to 20 years old. The main task for the individual
is to achieve a sense of their own identity and avoid role
confusion. In order to understand how this may occur it is
important to review Erikson’s basic belief about human
development. Erikson believes that throughout life people
evolve simultaneously in three ways: biologically, socially
and psychologically.

During adolescence young people experience
developmental changes that have a profound effect on how
they feel about their bodies. Not only are these changes
physical in nature, so that the young person must almost
relearn how to feel comfortable and at ease with their body.
They also concern the young person’s sexuality, including
their sexual preferences, orientation and ultimately their
identity as a fully evolved sexual adult. The need to find a
place in society is part of this development, and societies
that provide clear rites of passage, such as traditional rituals
or accomplishments that he distinguish the adult from the

child, go some way to help ease the journey. In this way the
irresponsible but powerless time of childhood is gradually
set aside, while the responsible and more powerful time of
adulthood is taken on.
Identity crisis: According to Erikson, young people need
to know who they are and what they want out of life before
they can move on to the formation of a stable adult identity.
He states that ‘adolescence is not an affliction, but a
normative crisis, i.e. a normal phase of increased conflict’.
Erikson (1968) believes that this increased conflict
experienced by adolescents and which comes about from
uncertainty about their identity, or identity diffusion, has four
major components:
1. Intimacy: a fear of commitment to others as it may

involve loss of identity.
2. Diffusion of time: a disbelief in the possibility that time

may bring change, yet a fear that it might.
3. Diffusion of industry: a lack of concentration or too

much focus on a particular activity.
4. Negative identity: a scathing hostility towards the

identity offered through one’s family.
This view of increased conflict appears to agree with

Hall’s (1904) belief that adolescence is a time of ‘storm
and stress’ (see Chapter 9). However, Erikson (unlike Hall)
doesn’t just describe the crisis but attempts to find ways of
overcoming it. If the evolving person is unsure of their place
in society, which Erikson believes most adolescents are,
then they risk developing role confusion, which Erikson
(1968) describes as an identity crisis. He believes that one
way of resolving this crisis is for the adolescent to take
some time out, perhaps to go off on their own, and to get to
know who they are and what they want in life. He talks
about the idea of psychosocial moratorium, which simply
means to delay the onset of adulthood. In many Western
societies young people are encouraged to go travelling, or
to take a temporary job before committing themselves to
more permanent life choices. In this way the individual gains
more time and insight into what they really want out of life,
and the choices available to them. If they make their life
choices too soon, a situation Erikson calls premature
foreclosure, they risk an identity crisis in later life.

A complication in this stage of development can occur
if the person becomes so involved in a particular role in
society, that they lose tolerance for anything else. An
example of this is when a young person joins a religious
cult and takes on the beliefs and behaviours of the cult to
such an extent that their previous views are forgotten.
Erikson calls this maladaptive tendency fanaticism.

However, Erikson describes a further problem in this
stage that may be even harder to deal with than fanaticism,
which he calls the malignant tendency of repudiation. This
is where the adolescent withdraws from the adult world,
and casts aside any thoughts of achieving an identity. He
or she may become involved in destructive activities that
could include taking harmful drugs or excesses of alcohol,
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or they may simply withdraw from society and live in a world
of psychotic fantasy.

If a balance is achieved between identity and role
confusion, then the individual will attain the virtue of fidelity.
Erikson uses this term to mean that a person has found
their place in society, and can accept and live by the
standards set by that society. They may want to change
some things about the society in which they live, but they
will go about it in a way that is acceptable and humane.
Stage six: intimacy versus isolation: This is the first stage
of young adulthood and occurs around the age of 18 years
and extends until the person is around 30. Here the
individual must achieve a balance between intimacy and
isolation. Presuming the person has achieved the earlier
stage and feels comfortable with their own identity and their
place in society the next step is to find someone or some
others to share it with. Intimacy is the ability to feel close to
others, whether as a friend or lover, without fear of losing
your own sense of self.

Those who achieve a balance between isolation and
intimacy are said to have developed the virtue of love. In
the context of Erikson’s theory, love means accepting other
people for all their faults and differences, and retaining a
mutual devotion. This devotion includes not only the love
for a life partner, but also for friends, colleagues and
neighbours.
Stage seven: generativity versus st agnation: This is the
stage of middle adulthood, and often includes the period
when parents are involved in raising their children. Generally
in Western societies this occurs from the mid twenties and
continues up until the mid-fifties. Generativity is an extension
of the love acquired in the previous stage and is the concern
we feel for future generations and humanity as a whole.
Erikson believes that we practise generativity not only
through having children, but also through social activism,
through teaching, writing, the arts and sciences.Achieving
a balance between stagnation and generativity leads to the
virtue of caring, and provides a bedrock for the person
throughout the rest of his/her life.
Stage eight: ego integrity versus desp air: This is the
last of Erikson’s stages of development, and by now the
individual has reached late adulthood. At this time people
often find themselves in a similar position as when they
were just starting out as a young adult. They have time on
their hands, their children have grown up and left home,
and they may have retired from their job. The successful
negotiation of this final stage results in the person
developing wisdom. This means that they approach death
without fear, and so are able to give to children the ultimate
gift of life. To quote from Erikson (1950), ‘healthy children
will not fear life if their elders have integrity enough not to
fear death’. This is true wisdom.
Evaluation: Erikson is one of the main advocates for the
stage approach to personality development. Most other
personality theorists are opposed to this, preferring instead

a gradual approach where individuals pass through phases
or transitions. In terms of real life it becomes hard to defend
Erikson’s view of stages, especially because of his belief
that there are optimal time periods within which each stage
must be resolved. Behaviour across cultures often differs
markedly, for example in some cultures young people are
married by the time they are 15 years old, whereas in others
they are still at school. In some cultures infants are fully
weaned in the first year of life, whereas in others children
of 5 years old are still being fed at the breast. Even the
timing of motor development can vary between cultures
(Harkness and Super 1995). Therefore, to propose optimal
times for the resolution of specific stages of development,
could undermine and devalue the experiences of many
individuals from a variety of cultures.

Although Erikson observed other cultures while
developing the ideas that eventually formed his theory of
personality (e.g. the Yurok and Sioux Indians), he worked
mainly in Europe and parts of the USA. Therefore his theory
may still suffer from ethnocentrism, as it is derived mainly
from Western cultures. His major innovation was to apply
his whole life theory to major historical figures such as Martin
Luther King and Mahatma Ghandi (1969). He calls this
method psychohistory, and has provided some interesting
insights into the life experiences that helped shape these
individuals. However, Erikson did not carry out any
experimental studies to test his theory, and particularly
concerning his ideas about adolescence, he relied mainly
on observations of disturbed teenagers during therapy. This
is obviously a biased sample, and his conclusions drawn
from the behaviours observed cannot necessarily be applied
to all young people.

A further criticism of Erikson’s theory revolves around
the issue of generalisability. Erikson claims that his theory
of psychosocial stages applies equally to males and
females, yet the theory is based on studies involving only
males. This means that the male experience is being held
up as the standard by which female experience is judged.

This is a problem in many areas of research and
illustrates the wider argument put forward by theorists such
as Dale Spender (1983), who argue that women are often
‘invisible’ in our culture, due to knowledge being constructed
from a male viewpoint.Evidence that individuals do appear
to progress through the stages of development put forward
in Erikson’s theory, comes from a study by Ryff and Heinke
(1983). Three groups of adults took part in the study: young,
middle-aged, and old-aged. Participants were asked to
complete a number of personality questionnaires, two of
which related to Erikson’s concepts of generativity (during
middle age) and integrity (during old age).

They found that the groups perceived themselves as
being most generativity-oriented at middle age, and as
having higher integrity at old age.
Research evidence concerning adolescence: Evidence
to support Erikson’s belief, that establishing an identity in
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adolescence is crucial for later successful relationships,
comes from a longitudinal study by Kahn, Zimmerman,
Csikszentmihalye and Getzels (1985). Students were
assessed and given identity scores in 1963; the lower their
score the less established the identity of the young person.
Twenty years later the marital status of the individuals who
took part was investigated. Females who had scored low
in the original assessment, were more likely to be divorced
or separated than those who had scored high, and a
significant number of low-scoring males had never married
and remained single.

One implication of Erikson’s theory is that adolescents
should suffer low self-esteem because of the stress and
uncertainty they face as they negotiate and renegotiate who
they are. However, a study by Marsh (1989) found that if
changes in self-image do occur during adolescence they
are more likely to be positive than negative. Also, if
adolescents do suffer reduced self-esteem, then it is usually
associated with several life changes occuring in a short
space of time, such as starting a new school, or divorcing
parents etc. (Simmons and Blyth 1987). Also these sorts of
life events generally cause stress at any age, not just during
adolescence.
Marcia’ s identity theory: Inspired by the work of Erikson,
and drawing on the findings of his own research, including
detailed interviews with adolescents, Marcia (1967) put
forward an alternative theory of adolescent identity, one that
would facilitate empirical research. The central premise of
this theory is that young people are faced with various
choices and alternatives in life, before they finally make a
commitment to a particular life course. This commitment,
once made, will include the individual’s sense of who they
are, and where they are going. In other words they will have
achieved a sense of identity.
The four st atuses: Marcia identified four statuses that
identity can take, and individuals may only use one or may
use all at different times. These are not stages but
orientations, and are as follows:
1. Identity diffusion : This is where the individual has
not thought too deeply about the issue of identity, and is
not committed to any particular choices. Some see this as
a state of conflict and confusion, as the young person is
unable to formulate a clear self-definition and goal in life.
2.  Identity foreclosure : This is where the adolescent
has committed themselves to the roles and values
prescribed by their parents, without any thought of possible
alternatives. This may seem like a safe route to take, where
anxieties and uncertainties are avoided, but may lead to
problems in later life. Erikson also refers to this concept in
stage five of his theory.
3. Identity moratorium : here the adolescent delays
making any choices to do with their life course or personal
identity, until they have had the chance to explore all options
Erikson also refers to this concept and sees it as a good
way of developing a true sense of self.

4. Identity achievement : the individual has been through
a crisis but has resolved it and emerged with strong
commitments, goals and a clear sense of identity.Unlike
Erikson’s theory, these four statuses are not stages, and
therefore do not have to be negotiated in sequence.
However, Marcia does believe that in order to attain identity
achievement and so cope with adulthood, the individual
must successfully complete identity moratorium.

A review of several studies by Waterman (1982) found
that of Marcia’s four statuses, the two concerning diffusion
and foreclosure were were the most common during
adolescence (i.e. 11–17 year olds). This implies that the
theory has some credibility in terms of its application to
young people. Also a study by Meilman (1979), found that
among young males the statuses were related to age. For
example, he found that younger males of 12–18 years were
generally experiencing diffusion or foreclosure, and older
males over 18 years were generally identity achievers.
These same findings however do not apply to females, and
Marcia admits that his theory can only be applied, with
anyreliability, to males.

Both Erikson (1968) and Marcia (1966) appear to
assume that once an adolescent has achieved a stable
sense of identity they are unlikely to lose it again. However,
Marcia (1976) conducted follow-up interviews after his initial
study and found that six years later some of the young
people who had achieved a sense of identity had returned
to the foreclosure or diffusion identity status. This possible
feature of identity development is not addressed in either
theory.

Although Marcia’s theory is often said to be more
realistic than Erikson’s because it allows for a more flexible
approach to identity achievement, it is also open to many
of the same criticisms. These mainly revolve around a lack
of empirical evidence. The interviews Marcia conducted
cannot be used as reliable evidence for the following
reasons: 1) they are a snapshot of real life; 2) they create
demand characteristics in that the young people may only
be saying what they think the interviewer wants to hear; 3)
they consisted of only male participants and so cannot be
generalised to females.
Conclusion: Both Erikson’s whole life theory and Marcia’s
identity theory put forward a framework of human
development that can be used to understand the difficulties
facing individuals, and in this case particularly adolescents,
as they attempt to negotiate the journey from the cradle to
the grave. Although Marcia is concerned only with the
achievement of identity, his theory compliments and can
be integrated into Erikson’s whole life theory.In this research
paper we have discussed Erikson’s whole life theory of
development, focusing in most detail on his ideas
concerning the adolescent’s achievement of identity during
stage five, with examples of the various crises and
experiences that must be resolved. Erikson’s belief that
we must pass through eight stages, all of which must be
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resolved successfully if we are to reach old age with any
sense of happiness, raises the issue of people from different
cultures reaching developmental landmarks at different
times, and so casts some doubt on cross-cultural
applications of the theory. Also, the lack of female
participants in Erikson’s early observations, raises the issue
of generalisability. However, the theory does appear to be
useful in providing some insight into the human condition.
Studieshave provided evidence that individuals do pass
through at least some of the stages, at the relevant ages.
Others have supported Erikson’s belief that forming an
identity in adolescence is crucial to later successful intimate
relationships. In this chapter we have also reviewed Marcia’s
contribution to this area, and have seen how his theory
compliments that of Erikson’s. We have reviewed some
evidence that supports Marcia’s ideas, and some issues
that refute it, such as the instability of identity even after it
has been achieved. Lastly, we have briefly discussed the
issue of lack of a solid empirical basis, which applies to
both of these theories.
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AmZßX H{$ _mJ© H$r ]mYmEß Am°a h_mam Ï`o∫$Àd

S>m∞. odZrVm Hw$bl{ÓR> *

‡ÒVmdZm - ‡ÒVmdZm - ‡ÒVmdZm - ‡ÒVmdZm - ‡ÒVmdZm -  AmZßX OrdZ H$r AmdÌ`H$Vm  ‡mUr _mÃ H$m AoYH$ma h°&
oH$gr  ^r ‡mUr H$m  OrdZ AmZßX H{$ o]Zm gmW©H$ Zht hm{ gH$Vm & ‡H•$oV
Z{ gma{ ‡moU`m{ß H$m{  Òd- Ò\y$V©  AmZßX ‡XmZ oH$`m h°& BgrobE h_Z{ H$^r
^r d›`Ordm{ß H$m{ CXmg hm{V{ Zht X{Im& b{oH$Z `h ]mV ^r ghr h° oH$
H{$db _ZwÓ` hr  E{gm  ‡mUr h°, oOg{ AmZßX H$r Im{O _{ BVZm [nal_
H$aZm [∂S>Vm h° &

AmZßX dh ObYmam h° Om{ _ZwÓ`, [nadma Am°a g_mO H$m{ [m{ofV
H$aVr h°&  EH$ gmW©H$ OrdZ OrZ{ H$r ‡{aUm X{Vr h°&  o\$a ^r dmÒVodH$
OrdZ _{ ‡m`Í$ `h X{Im J`m h° oH$ BßgmZ Mmh H$a ^r AmZßoXV Zht hm{
[mVm h¢&  Vm{ dh ∑`m h° Om{ Cg{ AmZßX ‡m· H$aZ{ g{ am{H$Vm h¢ ? [hbr Am°a
g]g{ Img ]mV oH$gr ^r Ï`o∫$ H$m AmZßX CgH{$ odMmam{ H$r JwUdŒmm [a
oZ^©a H$aVm h°, Am°a Ï`o∫$ A[Z{ odMmam{ß H{$ AZwÍ$[ hr A[Zr gßJV H$m
^r M`Z H$aVm h°&

       "A¿N>r gßJV....... A¿N>r gm{M'
odMmam{ß H$m ÒVa h_ma{ gßJ [a oZ^©a H$aVm h°& h_mar gßJoV oOVZr

A¿N>r hm{Jr h_ CVZ{ hr A¿N{> odMmam{ß H{$ YZr hm{ßJ{ & `{ Xm{Zm{ß ]mV{ hr EH$
Xyga{ H$r [yaH$ h¢& b{oH$Z  ̀ h ̂ r gM h° oH$ AmZßX A[Zr l{Ur Zht OmZVm&
dh CZ ]war MrOm{ß _{ß ¡`mXm ahVm h° oO›h{ß g_mO AZw_oV Zht X{Vm & `h
odf` Vm{ BVZm Ï`m[H$ h° oH$ h_ Bg [a KßQ>m{ß MMm© H$a gH$V{ h¢& o\$bhmb
h_ma{ gm{MZ{ H$m odf` `h h° oH$ EH$ oZ_©b AmZßX H{$ _mJ© _{ß ]mYmEß H$m°Z
-H$m°Z gr h¢?
AmZßX H{$ _mJ© _{ß AmZ{ dmbr ]mYmAm{ß _{ß ‡_wI h¢ :
1. ‡mH•$oVH$
2. H•$oÃ_ `m _mZd oZo_©V
1.1.1.1.1. ‡mH•$oVH$$- ‡mH•$oVH$$- ‡mH•$oVH$$- ‡mH•$oVH$$- ‡mH•$oVH$$- `{ dm{ ]mYmEß h¢ oO›h{ß  oZ`ßoÃV oH$`m OmZm _woÌH$b
hm{Vm h°&BZ ]mYmAm{ß _{ß ‡_wI oZÂZmZwgma h° :
1.1.1.1.1. _mZd Òd^md-_mZd Òd^md-_mZd Òd^md-_mZd Òd^md-_mZd Òd^md- _mZd Òd^md _{ß VwbZm EH$ ]hwV ghO AZw^yoV h°&
`oX dh A[Z{ g{ H$_ j_Vm dmb{ BßgmZ g{ VwbZm H$aVm h° Vm{ gßVwÓQ> Am°a
‡gfi hm{Vm h°& b{oH$Z gm_Z{ dmbm Ï`o∫$ Cgg{ AoYH$ j_Vm dmbm hm{Vm
h° Vm{ Cg{ B©f©Ám hm{Z{ bJVr h° & `h B©f©Ám CgH{$ AmZßX _{ß ]mYm [°Xm H$aVr
h° &
2.2.2.2.2. _mZogH$ odH$ma_mZogH$ odH$ma_mZogH$ odH$ma_mZogH$ odH$ma_mZogH$ odH$ma
1.1.1.1.1. ZH$mamÀ_H$ odMma$-ZH$mamÀ_H$ odMma$-ZH$mamÀ_H$ odMma$-ZH$mamÀ_H$ odMma$-ZH$mamÀ_H$ odMma$- oOg Vah h_ gm±g b{V{ h¢, Cgr Vah
ZH$mamÀ_H$ odMma ^r h_ma{ _Z _{ o]Zm ]wbmE Am OmV{ h¢& ha Ï`o∫$ H$m{
BZ odMmam{ g{ JwOaZm [∂S>Vm h°& `h H{$db ^` hm{Vm h° Om{ h_{ AmZßX H{$

* gh ‡m‹`m[H$, od^mJm‹`j (^yodkmZ od^mJ) amOrd JmßYr emgH$r` ÒZmVH$m{Œma _hmod⁄mb`, _ßXgm°a gh ‡m‹`m[H$, od^mJm‹`j (^yodkmZ od^mJ) amOrd JmßYr emgH$r` ÒZmVH$m{Œma _hmod⁄mb`, _ßXgm°a gh ‡m‹`m[H$, od^mJm‹`j (^yodkmZ od^mJ) amOrd JmßYr emgH$r` ÒZmVH$m{Œma _hmod⁄mb`, _ßXgm°a gh ‡m‹`m[H$, od^mJm‹`j (^yodkmZ od^mJ) amOrd JmßYr emgH$r` ÒZmVH$m{Œma _hmod⁄mb`, _ßXgm°a gh ‡m‹`m[H$, od^mJm‹`j (^yodkmZ od^mJ) amOrd JmßYr emgH$r` ÒZmVH$m{Œma _hmod⁄mb`, _ßXgm°a (_.‡.) ‰mmaV(_.‡.) ‰mmaV(_.‡.) ‰mmaV(_.‡.) ‰mmaV(_.‡.) ‰mmaV

H$ar] OmZ{ g{ am{H$Vm h°&
ZH$mamÀ_H$ odMma Am°a VZmd o]ÎHw$b [oj`m{ß H$r Vah hr hm{V{ h¢,

h_ C›h{ß A[Z{ [mg C∂S>Z{ g{ Vm{ am{H$ Zht gH$V{& b{oH$Z oZoÌMV Í$[ g{
h_ C›h{ß A[Z{ _Z _{ß Km{ßgbm ]ZmZ{ g{ Vm{ am{H$ hr gH$V{ h¢& AJa h_ E{gm
H$aV{ h¢ Vm{ odew’ AmZßX ‡m· H$aZ{ H$r oXem _{ `h EH$ gmW©H$ H$X_
hm{Jm &
2. AhßH$ma , B©Ó`m©, H´$m{Y ,VZmd, N>b- H$[Q>, d°_ZÒ`, Z\$aV, ^`
H$Q>mj, Ambm{MZm VWm A›`  ZH$mamÀ_H$ odMma E{g{ H$maU h¢ Om{ A¿N{>
^b{ _Z _{ oZamem Am°a  Hw$ßR>m H$m{ [°Xm H$a X{V{ h¢Am°a AmZßX H$r l{�mr H$m{
‡^modV H$aV{ h¢& `{ ^mdZmÀ_H$ odH$ma, Ï`o∫$ H{$ Ï`o∫$Àd  H$m{ Hw$ßoR>V
H$a X{V{ h¢&  E{g{ BßgmZ Zm Vm{ IwX Iwe ahVm h°, Zm hr A[Z{ oZH$Q>V_
gmoW`m{ß H$m{ AmZßX b{Z{ X{Vm h°& dh `ht MmhVm h° oH$ `m Vm{ CgH{$ gßJr
gmWr CgH{$ ‡oV ghmZw^yoV  aI{ `m o\$a CgH{$ g_mZ hr XwIr ah{ &BgH{$
obE dh H$B© [°Va{ßA[Zm gH$Vm h°&
3.3.3.3.3.  H´$m{Y-  H´$m{Y-  H´$m{Y-  H´$m{Y-  H´$m{Y- d°_ZÒ` VWm B©Ó`m© H$r [amH$mÓR>m hm{Vm h° H´$m{Y & H$hZm Zm
hm{Jm g]g{ KmVH$ Am°aAmÀ_KmVr h_bmda h° `{, Om{ AmZßX H$m{ O∂S> g{
g_m· H$aZ{ _{ß gj_ h°&
4.4.4.4.4. H$Q>mj$- H$Q>mj$- H$Q>mj$- H$Q>mj$- H$Q>mj$- Bgr H$m EH$ CXmhaU h°& O] H$m{B© BßgmZ oH$gr gmWr g{
]°a ^r aIVm h° Am°a Cg{ [a{emZ H$aH{$ AmZßoXV hm{Zm MmhVm h° Vm{ dh Bg
[°Va{ß H$m ‡`m{J H$aVm h°&

gm_m›`H$V: BßgmZ H$m ÒdmWr© Òd^md  BgH{$ obE CŒmmaXm`r hm{Vm
h°&  BßgmZ ÒdmW© H{$ H$maU Xyga{ H$m ohV AohV ̂ yb OmV{ h¢, oOgg{ ̂ odÓ`
_{ß hm{Z{ dmbr KQ>ZmEß CgH{$ AmZßX _{ß ]mYm ]Z OmVr h¢&
5.5.5.5.5. VZmd-VZmd-VZmd-VZmd-VZmd- VZmd h_ma{ AmZßX H{$ _mJ© _{ß R>rH$ Cgr Vah h° O°g{ e{a H{$
gm_Z{ o]R>m H$a ÒdmoXÓQ> ^m{OZ H$m{ ImZ{ H$r ]mV hm{Jr &h_ oH$VZ{ ^r
gwodYm gß[fi ∑`m{ß Zm hm{ OmEß b{oH$Z `oX h_ VZmd J´ÒV h° Vm{ CZ gwI
gwodYmAm{ß H$m h_ H$^r AmZßX Zhr b{ gH$V{&
6.6.6.6.6. Ambm{MZm$- Ambm{MZm$- Ambm{MZm$- Ambm{MZm$- Ambm{MZm$- OrdZ _{ß O°gm Am[ gm{MV{ h¢, d°gm hr _hgyg H$aV{ h¢&
OrdZ CZ bm{Jm{ß H{$ obE gd©l{ÓR> h°,oOZH$r gm{M h_{em gH$mamÀ_H$ ahVr
h° dh BgH$m AmZßX b{ ah{ h¢&

OrdZ CZ bm{Jm{ß H{$ obE _woÌH$b h°, Om{ BgH$m odõ{fU H$a ah{
h¢&Am°a CZ bm{Jm{ß H{$ obE h_{em g]g{ Iam] Om{ ha d∑V BgH$r Ambm{MZm
H$a ah{ h¢&

h_mar H$m{oee `ht hm{Zr MmohE oH$ h_ Ambm{MZm H$aZ{  g{ ]M H$a
ah{ß & b{oH$Z H$m{B© h_mar Ambm{MZm H$aVm hm{ Vm{ Cg{ ghO Í$[ _{ ÒdrH$ma
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H$a gH{$ß, A›`Wm dh h_ma{ Z°goJ©H$ AmZßX _{ß ]mYm S>mbZ{ H{$ obE gX°d
‡ÒVwV ah{Jm &

h_mam —oÓQ>H$m{U hr h_ma{ OrdZ H$m{ [na^mofV H$aVm h°&&
2.2.2.2.2. XwK©Q>ZmEß-XwK©Q>ZmEß-XwK©Q>ZmEß-XwK©Q>ZmEß-XwK©Q>ZmEß- H$B© ]ma ‡mH•$oVH$ XwK©Q>ZmEß ̂ r BßgmZ H{$ AmZßX H$m{ H$_
H$a X{Vr h¢&Bg ‡H$ma H$r H$B© KQ>ZmEß h_ Q>rdr [a ̀ m g_mMma [Ãm{ß _{ß X{IV{
Am°a gwZV{ h¢& BßgmZ AmZßX H$r Im{O _{ß ‡H•$oV H{$ [mg OmVm h° b{oH$Z
CgH$r AgmdYmZr `m AmH$oÒ_H$ H$ha H{$ H$maU [a{emZr _{ß CbP OmVm
h°,Am°a A[Z{ AmZßX H$m{ Im{ X{Vm h°&

XwK©Q>ZmAm{ß H{$ H$maU emarnaH$ Xm{f hm{Z{ [a AmZßX _{ß H$_r AmVr h°&
b{oH$Z E{g{ ^r CXmhaU X{I{ JE h¢ oOZ_{ß  —∂T>  AmÀ_odÌdmg dmb{ Ï`o∫$
emarnaH$ Aj_Vm H{$ ]mX ^r AmZßoXV OrdZ OrZ{ _{ß g\$b hm{V{ h°  Am°a
g]H{$ obE o_gmb ]ZV{ h°&
H•$oÃ_ `m _mZd oZo_©V ]mYmEß :H•$oÃ_ `m _mZd oZo_©V ]mYmEß :H•$oÃ_ `m _mZd oZo_©V ]mYmEß :H•$oÃ_ `m _mZd oZo_©V ]mYmEß :H•$oÃ_ `m _mZd oZo_©V ]mYmEß :
1.1.1.1.1. odøZ CÀ[fi H$aZm$-odøZ CÀ[fi H$aZm$-odøZ CÀ[fi H$aZm$-odøZ CÀ[fi H$aZm$-odøZ CÀ[fi H$aZm$-`{ E{gr ]mYmEß hm{Vr h° oO›h{ß oZ`ßoÃV oH$`m
Om gH$Vm h°& BZH$r C[oÒWoV g{ AmZßX ‡m· H$aZ{ _{ß odøZ hm{Vm h°& Bg_{
E{gr [naoÒWoV`mß oZo_©V H$r OmVr h¢, oOgg{ _mhm°b Iam] hm{ OmE, `{ dm{
hr H$a [mV{ h¢ oOZH{$ _Z _{ _obZVm hm{Vr h°&

E{g{ Ï`o∫$ odøZgßVm{fr H$hbmV{ h°&  g_mO E{g{ bm{Jm{ß g{ ^am hwAm
h°&gm_m›`V: `{ dm{ bm{J hm{V{ h° Om{ A[Zr  _Z dmßoN>V MrO{ Zht ‡m· H$a
[mV{ h¢  Am°a BgH{$ obE  g_mO H$m{ Xm{fr _mZV{ h¢, BgH$m ]Xbm g^r g{
b{V{ h¢&  O] `h ‡d•oŒmm A[Zr gr_m bmßK OmVr h¢ Vm{ g_mO _{ Xm{f `m
A[amY H{$ Í$[ _{ g]H{$ gm_Z{ AmVr h¢&
2.2.2.2.2. AH{$bm[Z$-AH{$bm[Z$-AH{$bm[Z$-AH{$bm[Z$-AH{$bm[Z$- H$B© ]ma AH{$bm[Z ^r AmZßX _{ß ]mYm ]ZVm, b{oH$Z
h_{em E{gm Zht hm{Vm h° & H$B© bm{J EH$mßV H$m{ A[Zm gmWr ^r _mZV{ h¢,
Am°a dh CgH$m gXw[`m{J g_mO H$m{ ZE H$roV©_mZ X{Z{ _{ H$aV{ h¢&AJa
E{gm h° Vm{ dh AmZßXXm`r hm{Jm & b{oH$Z E{g{ BßgmZ Om{ ha [b g_yh _{ß
ahZm [gßX H$aV{ h¢, AJa C›h{ß AH{$b{ aI oX`m OmE Vm{ CZH{$ AmZßX _{ß
]mYm CÀ[fi hm{ OmVr h¢&
3.3.3.3.3. AÒdÒœ`Vm$-AÒdÒœ`Vm$-AÒdÒœ`Vm$-AÒdÒœ`Vm$-AÒdÒœ`Vm$- d{ bm{J Om{ ‡m`: AÒdÒW ahV{ h¢, dh ^r AmZßX H$m
[yam bm^ Zht b{ [mV{ h¢ & Bg Vah AÒdÒWVm ^r AmZßoXV hm{Z{ H{$ _mJ© _{ß
]mYm h¢ & AdgmXJ´ÒVVm ^r BgH$m hr EH$ ‡H$ma h¢&
4.4.4.4.4. gßgmYZm{ß H$m A^md$-gßgmYZm{ß H$m A^md$-gßgmYZm{ß H$m A^md$-gßgmYZm{ß H$m A^md$-gßgmYZm{ß H$m A^md$- ̀ h H$hZm Wm{∂S>m _woÌH$b OÍ$a hm{Jm b{oH$Z
o\$a ^r H$B© ]ma gßgmYZm{ß H$m Zm hm{Zm `m H$_ hm{Zm, Ï`o∫$ ode{f H{$

AmZßX _{ß ]mYm CÀ[fi H$aVm h°&
oHß$Vw H$^r H$^r BgH{$ o]ÎHw$b od[arV gßgmYZm{ß H$r AoVe`Vm ̂ r

AmZßX _{ß ]mYm CÀ[fi H$aVr h° &
gßoj· _{ß `h ^r H$hm Om gH$Vm h° oH$ H•$oÃ_  [naoÒWoV`mß  Vm{ ]g

BßgmZ H$r _Z:oÒWoV [a hr oZ^©a h°&  _ybV BßgmZ A[Zr Òd^modH$
_mZogH$Vm H{$ AZwÍ$[ hr AmZßX ‡m· H$aVm h°&
5.5.5.5.5. _Z H{$ AZwÍ$[ AZwHy$bVm Zm hm{Zm$- _Z H{$ AZwÍ$[ AZwHy$bVm Zm hm{Zm$- _Z H{$ AZwÍ$[ AZwHy$bVm Zm hm{Zm$- _Z H{$ AZwÍ$[ AZwHy$bVm Zm hm{Zm$- _Z H{$ AZwÍ$[ AZwHy$bVm Zm hm{Zm$- BßgmZ ]hwV _yS>r hm{Vm h°&
AJa dh Hw$N> oZÌM` H$a b{ Am°a Cg{ ‡m· Zm hm{ Vm{ CgH{$ AmZßX _{ß Ibb
[∂S> OmVm h°&

Om{ Ï`o∫$  am¡`  AmZßX gßÒWmZ H{$ AÎ[{odam_ H$m`©H´$_ H$m{ g_P
[mV{ h¢,  Òd[`ß g{ gß]ßY Om{∂S> [mV{ h°, AmZßX _{ß AmZ{ dmbt ]mYmAm{ß H$m{
[hMmZ H$a C›h{ß  Xya H$aZm grI b{V{ h¢  Am°a A[Z{ _Zm{^mdm{ß H$m{ H´$_e:
oZ`ßoÃV H$aZm grIH$a Am°a oZ_©b AmZßX H$r Am°a ]∂T>V{ ahV{ h¢&
gßX^© J´ßW gyMr ï-gßX^© J´ßW gyMr ï-gßX^© J´ßW gyMr ï-gßX^© J´ßW gyMr ï-gßX^© J´ßW gyMr ï-
1. ]{ßW_ O{. hm\$Za [o„boeßJ Hß$[Zr`  ›`y`m∞H$©:$ 1948. Z°oVH$Vm

Am°a odYmZ H{$ og’mßVm{ß H$m EH$ [naM`& _yb Í$[ g{  1789 _{ß
‡H$moeV&(JyJb ÒH$m∞ba)

2. ewÎÀg S>„Î`y. S>m{[m_mBZ ›`yam∞›g ¤mam nadmS©> ogæobßJ& VßoÃH$m
d°kmoZH$. 2001; 7 :$293-302. ([]_{S>), (JyJb ÒH$m∞ba)

3. ]m`a EME_, oΩbMa [rS>„by o_S> ]´{Z S>m{[m_mBZ ›`yam∞›g EH$
_mÃmÀ_H$ BZm_ ̂ odÓ`dmUr ÃwoQ> gßH{$V H$m{ E›H$m{S> H$aV{ h¢&›`yam∞Z.
2005; 47 :$129-141. ([rE_gr _w∫$ b{I), ([]_{S>), (JyJb
ÒH$m∞ba)

4. ]{obZS>r., EdnaQ>]r.O{. H$m{H$rZ MmhZ{ H$r AmXV{ß S>m{[m_mBZ [a oZ ©̂a
grna`b H$Z{o∑Q>odQ>r [a oZ^©a H$aVr h¢ Om{ CXa H$m{ [•ÓR>r` oÒQ≠>EQ>_
g{ Om{∂S>Vr h°&›`yam∞Z. 2008; 57 :$432-441. ([]_{S>), (JyJb
ÒH$m∞ba)

5. [{ogoΩb`m{Z E_., g{_wa]r., ‚b¢oS>ZOr., S>m{bZAmaO{, o\´$WgrS>r
S>m{[m_mBZ-oZ^©a ^odÓ`dmUr ÃwoQ>`mß _ZwÓ`m{ß _{ß BZm_-MmhZ{ dmb{
Ï`dhma H$m{ a{ImßoH$V H$aVr h¢&‡H•$oV& 2006; 442 :$1042-1045.
([rE_gr _w∫$ b{I), ([]_{S>), (JyJb ÒH$m∞ba)

6. oJÎ]Q©>S>rQ>r, odÎgZQ>rS>r gß^mdZm:$ ^odÓ` H$m AZw^d&odkmZ&
2007; 317 :$1351-1354. ([]_{S>), (JyJb ÒH$m∞ba)
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Abstract - In the contemporary corporate world, globalization has impacted the scale and scope of business and it
becomes imperative for the professionals to be proficient in business communication skills. Business communication
is always intended towards establishing credibility and goodwill and also facilitates towards a sovereign position in this
competitive business environment. Business schools have the responsibility of explaining the importance of business
communication to their management students and groom them as skilled strategic communicators. It would be interesting
to find out whether management graduates are equipped with the expected business communication skills.

This study aims to explore the factors affecting business communication, pedagogical issues in B-schools and
assess essential business communication skills of B-school campus recruits according to the expectations of corporate
India.

Empirical study was conducted and interpretations were made through both quantitative and qualitative analysis.
Quantitative analysis (T-test) was used to identify the gaps between the business communication skills of campus
recruits and expectations of corporate. The findings are based on the expectations and experience of 331 corporate
executives of 48 companies which are major campus recruiters of India. The pedagogical issues were explored
through qualitative analysis of subject syllabus and faculty interaction of the identified sample B- schools. Findings
reflected that management graduates are lacking on the essential attributes of business communication apart from
attributes of communication technology.

This study provides an insight on corporate expectation / requirements towards the business communication skills
of B-School graduates. The findings would help academicians to develop the course curriculum which can be
benchmarked with corporate expectations. Also this study would be helpful for students to have a clear cut understanding
on required communication skills in the corporate world and they can prepare themselves with the desired attributes
before they embark their journey and be prepared for the future challenges.

This study is one of the few works in the context of business communication skills of management graduates in
contemporary corporate India. The results must be considered tentative and interpreted with care.
Keywords:  Business Communication Skills, B-school campus recruits, Corporate India.

Communication In Business Enterprises

Introduction
Statement of Problem: Role of Business Schools in
Contemporary Corporate W orld
In India we have a large number of B-Schools ranging from
A+ category (Premier B- Schools) to C category (moderate
B-Schools). Irrespective of their category, they have one
common objective i.e. to train their students and make them
ready for the corporate world. They try with the best of their
capabilities and infrastructure to nurture the required skills
of their students. Academicians design and develop the
course curriculum keeping in mind the present day
requirements and challenges of the business world. For
the corporate, easiest way to get talented professionals is
to hire management graduates from the B-schools through
campus recruitment. While corporate hire fresh
management graduates they know that they need to train

Dr. Rajat Jain *

*BBA  Department, Govt. P .G. College, Mandsaur (M.P .) INDIA

and mould them as per their specific requirements; however
they anticipate that these graduates are professionally
trained and possess basic fundamental skills which are
required in business world. Business Communication is one
of those basic fundamental skills. We all know the
importance of business communication in this challenging,
competitive and global corporate world, so it is imperative
that due diligence is given while contemplating the
curriculum/training methods for the subject.

Since business communication is a compulsory subject
in the curricula of all the B-schools and students are trained
in various aspects of business communication, it is
important to understand the expectations and experiences
(In reality) of the Corporate India on the business
communication skills for campus recruited B-school
graduates and to analyze if there is any gap in them.
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Scope of the S tudy: The research work is based on the
exploratory study of Business Communication skills of B-
school graduates from the point of view of corporate
requirement. In this study dynamics of business
communication were understood with the help of extensive
literature review and then identified the essential business
communication skills with help of Expert panel (Senior
Professionals from the corporate India). The scale was
developed to measure the gap between the expectations
and experiences of corporate India for the identified
essential busines communication skills were and then
corporate viewpoint has been taken for the B-scho campus
recruits (India) on the identified essential attributes of
business communication with the help of questionnaire. The
collected information was analyzed to find out the gaps
between the corporate expectations and B-school
graduates skill set with respect to Business Communication.
To understand why such identified gaps exist, business
communication syllabus and teaching methodology of
sample B-schools were explored. The research technique
involves both quantitative and qualitative approaches. The
aim of the study is to identify the gaps between the
expectations and experiences of corporate India for the
essential business communication skills of B-school
graduates. This study will suggest the gaps to the B-schools
and help them in designing an improved subject syllabus
so that students can be equipped with the required skills
and meet the corporate expectations.
Rationale of the S tudy: The prime responsibility of the B-
school is to train their management students as per the
corporate requirement. Corporate also recruits
management graduates through campus selection. While
recruiting corporate know about the fact that they will have
train and mold these campus recruits as per their specific
requirement but they anticipate that these management
graduates must be trained in some basic managerial skills.
Business communication is one of those basic managerial
skills and perhaps that is the reason why, business
communication is an integral and a compulsory subject in
every B-school in India. The study aims to identify whether
the business communication skills of b-school campus
recruits are as per the expectations of corporate or if there
is any gap between the corporate expectations and
experience.
Justification: The study is based on the perception that
there are gaps between corporate expectations and B-
school graduates skill sets with reference to the Business
Communication. In this study gaps shall be identified and
suggest the possible ways to overcome them.
Significance of the S tudy: The study will give the required
understanding on Business Communication as a subject
and will emphasize on its importance in contemporary
business environment. The outcome of the study will be
beneficial for all the stakeholders like B-schools, subject
faculty, students & corporate executives. This study will help

B-schools and business communication subject faculty to
design the subject curriculum which is as per the
requirement of corporate India, help students in developing
essential business communication skills and Corporate also
will get benefitted by getting resources who are skilled in
business communication .This study. will also suggest the
way forward to researchers to carry out further study in this
field.
Aspect s of Business Communication: Along with
exploring business communication and identifying factors
and their attributesaffecting business communication, it was
important to explore certain more aspects like,
1. Role of Business communication and its importance

in the contemporary corporate world
2. Corporate needs towards business communication
3. Challenges faced by working professionals in corporate

world and skill sets required to overcome them
Role of B-schools in developing management student s
as skilled communicators
Challenges faced by B-schools while training their
student s in business communication

How companies in other countries manage business
communication requirements where global language is a
foreign language

To explore the above mentioned aspects, research
papers were referred and to get the theoretical
understanding on the business communication,
communication theories and subject books were referred
What is Business Communication?

The word “Communicate” come from the Latin verb
“Communicare” that means to impart, to participate, to share
and to make common. By virtue of its Latin origin, it is also
the source of the English word “Common”. (Bergin F.1981)
Thus communication is defined as a two way process where
the message sent by the sender should be interpreted in
the same terms by the recipient.(Communication is defined.
n.d.)

Lesikar et al affirm the significance of communication
and linguistic capabilities and English language proficiency
in the twenty-first century marketplace as reiterated recently
by the Knowledge Commission. (Lesikar,2009)

The communication needs to be practical, factual,
concise, clear and persuasive in order to be effective.
Effective communication helps in anticipating problems,
make decisions, coordinate work flow, supervise others,
develop relationships, and promote products and leads to
the enhanced productivity. Effective communication helps
in making the positive impression on the stakeholders and
leads to the enhanced productivity thus it is an essence of
management.

The basic functions of management Planning,
Organizing, Staffing, Directing and Controlling cannot be
performed well without effective communication. Business
communication involves constant flow of information and it
is goal oriented. Effective business communication helps
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in establishing credibility and goodwill. Thus we can say
that “Business communication is the appropriate
communication in the business environment with an
objective to help in improving the profitability of the
business”.

If communication is a process to create, sustain and
manage meaning while interacting”, Business
Communication is competent communication means it is
both effective (goal oriented) and appropriate.
(Samenvatting, Dainton, Zelley, 2005)

The term business communication is used for all
messages that we send and receive official purposes.
Business Communication is the sharing of information
related to busine activities and their results. “It is the
exchange of business related ideas and information to
achieve the organizational goals.”

In earlier times, business communication was limited
to paper-work, telephone calls etc. But now with advent of
technology, we have cell phones, video conferencing, emails
and satellite communication to support business
communication. Effective business communication helps
in building goodwill of an organization.

According to Prof. J. Haste, “Communication occurred
between two or more businessmen for organizing and
administering business efficiently is called business
communication”.

Professor W.H. Meaning opines that, “The exchange
of ideas, news and views in connection with business
among the related parties is called Business
Communication.”
According to Mr. Brennan, “Business Communication is the
expression, channelling and interchanging of ideas in
commerce and industry. It is the exchange of business
related ideas and information to achieve the organizational
goals.”

William G. Scott opines, “Business communication is
a process which involves the transmission and accurate
replication of ideas ensured by feedback for the purpose of
eliciting actions which will accomplish organisational goals.”
Business Communication Operational definition: With the
help of above business communication definitions and
considering the research topic operational definition of
business communication was developed. It is as below,
“Business communication is used to promote products,
services and organizations and to communicate with all the
stakeholders of the business. It is an appropriate
communication in the business environment with an
objective to achieve the organizational goals.” (Verma and
Pande, 2014)

This operational definition is more comprehensive and
can give a better understanding if any management student
wants to understand business communication.
Communication: A necessary leadership skill
Leadership communication has been defined as the:
“controlled, purposeful transfer of meaning by which leaders

influence a single person, a group, an organisation, or a
community” (Barrett, 2006). A communicative leader is one
who engages employees in dialogue, actively shares and
seeks feedback, practices participative decision making,
and is perceived as open and involved.

In today’s world of globalization, where world has
shrunken and companies from different countries and
different regions have to work on the common platform and
survive in this competitive world, the need has aroused and
clearly understood by all who want to compete in the global
race that they have to master the international business
language.

In fact this is not something which has been realized
only now. Importance of right communication skills was
emphasized long ago. In the ancient times, the famous king
maker Kautilya had also put lot of emphasis on
communication skills (verbal and non- verbal) for the
leaders. Kautilya’s teaching holds very true for the modern
management. Even in today’s world we can see superior
communication skills in political leaders, business leaders
and modern day management gurus.

We also have numerous examples wherein people
have suffered with their position because of their impact
less communication skills. (Verma. D, 2013)

In the multinational environment, companies are
operating in various countries where local language, working
environment, culture, markets, customer behaviors and
expectations are different. Thus if companies want to
capture the global market, they will have to come out of
their countries and strategically locate their offices in
different countries. In a typical multinational model they hire
local staff for the operations which are driven and managed
by the parent company. A leader is appointed from the parent
company to manage the local staff and is based on that
particular office location. It becomes very important for the
leader to communicate well and give clear directions to his
team so that they remain motivated and achieve the desired
results.

In order to substantiate the above stated facts and
understand the importance of business communication we
have studied some of the relevant papers. They all have
given us lot of understanding on business communication
and what is happening around the world with reference to
the international business language.

According to Kautilya, an ideal leader is one who has
the highest qualities of leadership, intellect, energy and
personal attributes. Kautilya says the potential exists within
the person, however appropriate training is required to
develop it further. A man attains greatness by its merits,
not simply by occupying an exalted seat. (Nitishastra)

Kautilya has given lot of emphasis on strategic
communication for leaders. Strategic communication is
getting the right message, through the right media, to the
right audience at the right time and with the right effect. It
implies effectively reaching and communicating clearly to
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a targeted audience with specific constraints. He sighted
various scenarios (addressing own troops at the wartime,
talking to enemy, talking to own people at crisis and in
peace) where appropriate communication is required to get
the things done.

Kautilya also talked about the importance and impact
of nonverbal communication. Leader should always
demonstrate right kind of expressions and gestures while
communicating. He stated 5 ‘must have’ qualities in a leader
and they are - Visionary, Strategist, Able administrator,
Effective communicator and Team Player (Jain N. &
Mukherjee S. 2009)

Kings and Rulers of earlier times can be compared
with today’s Business leaders in most aspects of leadership
qualities. Kautilya’s above stated leader’s qualities are very
true and must be possessed by modern day business
leaders.

There are numerous books, articles and dissertations
on leadership than any other topic of management. The
sheer volume of research and writing about the concept of
leadership tells us that this is neither a topic that is easily
defined, nor one where there will be a great deal of
consensus. There is just one thing for which all these
authorities agree upon i.e. effective leaders are also
effective communicators. However the reverse is not
necessarily agreed upon - good communicators do not
necessarily make good leaders. (Clutterbuck D. &Hirst S.
2002)

Leaders can achieve success through a combination
of having a clear vision of the way forward, honest
communication, effective teamwork, and demonstrating that
they value t people who work for them.

In these testing times, survival can depend upon being
able to keep close to the ‘skin’ of the business, managing
costs tightly and preparing for the upturn when it comes.
Leaders need strong communication skills so they can deal
with anything that comes their way with sensitivity. (Survival
can depend upon, n.d.)

In the business world, good communication is not only
important for the daily operation of the company, but can
also affect sales and profitability. Without good business
communication, the internal and external structure of a
business can face numerous challenges that can ultimately
lead to its demise. (Kristie Lorette, n.d.)

Bennis describes skills of a leader as four management
competencies. Central to each of these competencies is
effective communication. They are as below:
1. Management of Attention: describes how leaders

encapsulate a vision, which other people are able to
endorse and buy into as their own

2. Management of Meaning: Ability to communicate
clearly and successfully

3. Management of Trust: It binds the followers and leaders
together

Management of Self: Is what gives leader credibility

(Bennis,W and Nanus, B., 1985)
Most management training focuses on processes and

procedures, which on its own is inadequate. Managers and
those in positions of leadership need to know how to get
the best out of the workforce, which requires a combination
of awareness and excellent spoken communication skills.
Whether someone is speaking to colleagues or clients,
addressing customers or the media, or asking for a
promotion, there will be parts of the conversation which
would have had a greater impact, if they had been
communicated more effectively. Many assume that some
people are natural-born communicators, but it is in fact
possible for anyone to become a more proficient speaker
by improving his/her leadership skills and business
credentials.

Managers and other business leaders must also know
how to listen. In order to motivate and influence those
around them, those in a leadership role must display a
capacity to “negotiate”. This is not to say that every
conversation is a conflict but that a manager should make
sure that they have the clearest possible picture of the views
of everyone else involved.

If it is apparent that a manager does not have the least
bit of interest in what a colleague thinks or feels, then that
is a sure route to creating disillusionment and bad feeling.

However, with effective questioning and open body
language it is possible to establish the goodwill of the other
party who is then more likely to be motivated by what has
been said if they feel that their point of view has been taken
into consideration. It is impossible to become a great leader
without being a great communicator. (Mike Mayyat, 2012)
It is absolutely important to give emphasis and understand
Nonverbal communication as words only constitutes 7% of
the communication and rest 93% is gestures, facial
expressions and body language.(Borg James, 2010)

The meaning of non-verbal communication is not to
be found either in words or the accompanying actions, but
rather in the relationship of each other, and also in the
context of the situation in which they occur. Nonverbal
communication becomes the yardstick against which words
and intentions are measured. If you want to become a better
communicator, it’s important to become more sensitive not
only to the body language and nonverbal cues of others,
but also to your own. (James Poon TengFatt, 1998)

Considering that communication is important in human
life, and that nonverbal communication can continuously
transmit information, and that knowledge and human power
are synonymous, a thorough knowledge of the processes
and uses of non-verbal communication can help managers
to enhance their power as measured by monetary success
in the business world. (Jeanne Segal, Melinda Smith, Greg
Boose, and Jaelline Jaffe, 2014)

Effective communication skills are an important aspect
of any leader’s portfolio of skills and experience. (Leigh
Anthony. n.d.) Effective communication skills are
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tantamount to the success of an organization. Responsible
leaders communicate effectively. They work hard to prevent
bottlenecks and keep channels open up, down, and
throughout the organization by,
(1) Establishing an appropriate working climate and
adjusting their communication behavior to fit the situation.
(2) Practicing techniques to improve communication in their
organization. (Dan B. Curtis  Jerry L. Winsor, and Ron
Stephens, 1985)

Effective leaders communicate strategically, translating
important business objectives into erms hrough which
employees readily understand ‘what’s in it for me?’
Communicatior skills are increasingly regarded as a critical
skill set for leaders, particularly in situations where the leader
is an instrumental driver of change. (Jo-Anne Facey, n.d.)
All the leaders share three critically important skills: They
have been driven by an inspiring vision of success, they
have excelled at communication and they have exercised
superior judgment. (John Ryan, 2009)

Effective communication is especially important to Air
Force leaders. In a study of over 500 leaders from a variety
of Air Force organizations, Dr. Richard I. Lester found that
ineffective communication was rated as the number one
concern. The primary responsibility for communication in
any organization rests with those in leadership positions,
since subordinates take cues on how to communicate from
those above them. (John A. Kline, n.d.)
Areas of essential learning for the new entrant in the
corporate world:
1. Life skills : The skills of iving together, of social
interactions, of relating actions and tonsequences, of
understanding and managing money, of problem-solving
and creative thinking, of value judgments, of future planning,
of reasoning. Such things are learned from the home
upbringing, social environment, religious background, partly
from school, and reinforced by experience
2. Nork skills :  These are the skills required to perform
and to grow in one’s choser occupation and will be gained
in various ways - experience, apprenticeship, trainee
schemes, attachment and in today’s environment, if one is
to be successful this learning must be continuous.
3. ‘The workplace:  This is the area of the unknown which
one enters with a measure of uncertainty. Obviously there
is much to learn but it is suggested that there are things
which can and should be learned before appointment,
regardless of the occupation. Consider, for instance: the
structure of organizations and their interactions; the
meaning and the management of money in business
including the components of profit and loss in the corporate,
the public sector, and small business (in general terms);
defining the market and its dominance; business
relationships and goodwill; teamwork with purpose and
direction; the nature of competition; the communication
process; the significance of “If you can’t measure you can’t
manage”; and the need to build personal stepping

stones.(Gordon Rabey, 2008)
More than the above skills it is imperative that the new

entrant is proficient in communication skills. We can hereby
elaborate on the required communication skills,
4. Communication skills :  spoken, written, computer; an
ability to meet defined standards of quantity, quality, cost,
completion, and time keeping; interpersonal skills a team
player; good public relationships; acceptance of appropriate
authority; initiative - a self- starter; a sense of purpose and
direction; problem solving skills, constructive thinking; and
show whether one is job hunting or career seeking (Gordon
Rabey, 2008)
5. Challenges of Business W orld: The process of
communication is fundamental to nearly all the
organizational activities. But effective communication is
often more difficult. In survey of the managers,
communication repeatedly ranks high as an area of
concern. (A.B.RamiShani& James B. Lau, 2000). In an
organization simply sending a message doesn’t mean that
you have effectively communicated (James S. O’Rourke,
2001).Perception gaps between the leader and follower de-
motivate the follower, impair the business relationship
between them and reduce the business performance of
both. There are two gaps in perception. The first is between
the conscious intent of the leader and the manifestation of
that intent. Key causes are stress, subconscious intent or
poor communication by the leader. The second gap is
between manifestation of intent by the leader and the impact
on the follower. The causes here are the environment in
which the communication occurs and the poor listening skills
or mind-set of the follower. (Rupert Eales-White, 2004)
Management communication plays a very important role in
case of organizational change. If employees are satisfied
with management communication with respect to the
organizational change, they react positively and help in
bringing the proposed change. The extent to which the use
and evaluation of information provided by the management,
at the start and throughout the implementation of the
organizational change, correlates with perceived positive
and negative responses regarding the organizational
change among survivors.(Paul Nelissen, Martine van Selm.,
2008)

It is well known fact that these days members of the
target audience influence each other. The marketing
communication is shifting from mass communication to the
interactive relationship/network contexts. Focus of
marketing research seems to shift from products and firms
as a central unit of analysis to people, organizations and
the social processes that bind actors together in ongoing
relationships. (Rami Olkkonen, HenrikkiTikkanen,
KimmoAlajoutsijärvi., 2000)

In the companies where employees from different
region, culture and languages are working together it
becomes most probable that they form different groups and
stop interacting outside the groups. This kind of scenario is
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not good for the company as it hinders the interactions and
knowledge sharing among the employees and which lead
to the degraded performance also sometimes. To promote
knowledge sharing and performance, companies need to
promote the common language i.e. English.

The consistency in English communication in general
and English management communication in particular had
a positive relationship with the investigated knowledge
sharing and performance variables. (Jakob Lauring, Jan
Selmer, 2011)
International Business and Communication: In today’s
global scenario it is important to improve the business
communication. Since English has become the agent of
globalization, it becomes imperative to learn the language.
However effective business communication has no relation
with ability to speak English well, as workplace
communication is more than just the mere English speaking.
Business English is a dynamic language activity in the
workplace concerned with pragmatically transmitting a fixed
intention. English is a medium of common language across
different cultures and countries and only facilitates both
parties to be able to understand each other. However good
communication skill is all the more important while trying to
communicate with people for whom language is a barrier.
All global companies must accept this reality and deal with
it. So far, companies of many countries have not yet
developed a satisfactory way of doing so for example China
and Japan are doing exceedingly well in research,
developing new technology and superior products and they
have never given more attention in developing the global
language. But they have realized now that to reach to the
next level and dominate the European companies they need
to improve their business English proficiency.

Japanese companies have lagged behind European
and US companies in coping with the communication
problems fostered by globalization which has led them to
be left behind. However Indian companies are gaining edge
in terms of getting business from US and European markets
as language is not a barrier and it is easy to find English
speaking staff which can communicate with global
colleagues.

So if a company is setting up offices in other countries,
they must make sure to hire managers who can
communicate well with the local staff in order to lead them.
However, they will appear incompetent to the local staff if
their communication is poor and language becomes a
barrier and will ultimately lead to an inability to direct, to
instruct, and to communicate orders from the head office.
Sometimes these managers may behave in an overbearing
manner towards their local staff to compensate for their
fear of being perceived as in competent. When employees
cannot understand what a manager is saying, they lack
concrete instructions and orders. Along with the recognition
of the reality that English will be the agent of globalization,
comes the fear held by many informed people that the world

will leave Japan behind if Japan is unable to change. (Naoki
Kameda, 2005)

The poor corporate communication in forging
relationships with employees and External constituents
could lead to disgruntled employees, vendors, dissatisfied
consumers, and a disaffected community. Corporate
communication executives indicate a clear need to build
trust with all audiences. China who is aspiring to become
the super power has also understood the need for the hour
and that is to improve their business. communication.

Chinese companies needs to work on their business
communication to a great extent to match with the best
practices of global multinationals. (Michael B. Goodman,
Jay Wang, 2007)

Thailand, a major tourist destination also experiences
the need to develop their expertise in global business
language i.e. English. Thai employees’ language deficiency
might have inhibited to some extent their ability to
demonstrate effective problem solving and accountability.
(RoongSriussadaporn, 2006)

Wiwattananukul found that critical intercultural
communication problems from 31 between Thais and
expatriates countries were:
1. Lack of mutual understanding of language (i.e. Thai

and English)
2. Attitude and prejudice problems due to receiving

inaccurate information about cultural and work-related
values.

3. Different perceptions and misinterpretation of verbal
and nonverbal cues, and

4. Lack of trust and openness in communication among
each other.
These problems led to inabilities to express well what

they really wanted from each other to achieve their individual
and company goals. (Wiwattananukul, M. 1993)

With the above understanding, it can be understood
that, English will remain the major international language
and is likely to widen its acceptance as the global language.
(Brian J. Hurn, 2009)
Import ance of Business Communication
Business Communication is far more demanding than the
typical communication. Organizations these days are
capacious and diversified as it involves enormous
stakeholders, culture, manifold levels of hierarchy and
legion countries to interact with. Greater the diversity, larger
is the difficulty in managing the organization.
Communication here plays a very significant role in the
process of directing and controlling the people in the
organization. A number of recent researches indicate that
there is a strong link between communication competence
of an individual and the success he or she achieves in the
workplace. Expectations are higher on the job and the
business environment is so complex that the message can
go wrong because of unheard reasons.

There should be effective communication between
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superiors and subordinates, across departments, across
countries, and between organization and society at large.
It is essential for success and growth of an organization
that communication gaps should be totally removed or at
least minimized.

Business communication plays a vital role in advancing
business and propagating strategic initiatives across the
organization. (E. Weinreb, 2011). Communication has
graduated from the short term tactical tool to long term
strategic requirement. Business success depends more and
more on organizational communications and its
effectiveness and that is why they have started taking
internal and stakeholder’s communication very seriously.
This has given added impetus and importance to the role
of corporate communication. Communication competence
is set to become a critical success factor for businesses in
the future. (NandoMalmelin, 2007)

Raina &Pande state that there is no denying the fact
that effective communication is a potential contributor in
building effective interpersonal and harmonious working
relationship and is at the root of virtually all success and
mandate that even engineers, scientists and technocrats
need to translate their work into understandable
communication so that it can be applied outside their own
level of expertise. (Raina R. &Pande N. 2012)

People within the organizations play the most critical
role in execution and management of the whole value chain.
Payne (2005) applied a three component model of
Communication Competence (motivation, knowledge, and
skill) within an organizational context and analyzed the
relationship between job performance, position level, and
Communication Competence. The results revealed that
high job performers had significantly higher levels of
motivation to adapt communication and higher levels of
communication skills. Penley et al. (1991) tested the impact
of communication skills (clarity, articulation, and accuracy),
motivation (oral, non-verbal, and written communication
apprehension), and cognitive skills (cognitive complexity,
perspective taking, and self-monitoring) on managerial
performance. Results showed higher performing managers
had higher communication skills and lower communication
apprehension. Hence there is a need for practices and tools
which could engage people & processes beyond the
boundaries and help them to bring dream into reality.
Research indicates that there is a strong link between
communication competence and success in the workplace
(Raina &Pande 2012). Thus effective communication is one
of the most powerful tools which could be used to ensure
the overall efficiency and productivity of employees within
the organization.

A large part of being an effective manager involves
being an effective communicator. Many top managers
concede that, as one climbs the organizational ladder, the
relative importance of technical skills declines while that of
communication skills increases. Therefore, business

schools all over the world have altered their course curricula
to add a focus on acquiring communication skills along with
the regular quantitative and technical skills. However,
despite these changes, communication courses are often
perceived by students as being ‘soft’ or ‘easy’ courses, and
are in general yet to receive their attention.(Ujvala.R.2002)
Communication also plays a crucial role in altering
individual’s attitudes, i.e., a well- informed individual will
have better attitude than a less-informed individual.
Organizational magazines, journals, meetings and various
other forms of oral and written communication help in
molding employee’s attitudes.

Business communication is affected by factors such
as globalization, technological advancements, growing
teamwork culture, evaluation of organizational structures
and various barriers to successful communication.
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